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Abstract

Introduction. The article discusses the practices of implementing a multilingual model of
multicultural education in the Russian Federation. The Russian Federation is a multinational and
linguistically diverse country. The official language of the country is Russian; 37 state languages are
spoken in the republics of the Russian Federation; more than 15 languages have an official status. For
a number of regions of the country, the model of multilingual learning is extremely relevant.

The purpose of the article is to study the practices of implementing a multilingual model of
multicultural education in the territory of the Russian Federation and to conduct their comparative
analysis.

Materials and Methods. Within the framework of the study, the analysis of legislative documents
regulating the processes of multicultural and multilingual education in the Republic of North Ossetia-
Alania, Kabardino-Balkar Republic, Chechen Republic, Republic of Sakha (Yakutia), Republic of
Tatarstan, Chuvash Republic, Republic of Bashkortostan (state programs, concepts, regulations, etc.)
was carried out. Data gathering included round-table discussions and interviews with the
representatives of academic and teaching communities of the regions; analyses of curricula, syllabi and
teaching materials on language disciplines; lesson observations; questionnaires and language
assessment of primary (4th grade) and secondary schoolchildren (8th grade) in foreign and native
languages; analysis of academic performance and attainment (e.g. the results of the All-Russian
Olympiad of schoolchildren in Russian and Foreign Languages, national assessment, state final
certification, and final national examinations).

Results. The research team of Bashkir State Pedagogical University named after M. Akmulla, in
accordance with the state task in the field of science of the Ministry of Education of the Russian
Federation, has been implementing a research investigation ‘Comparative analysis of the practices of
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implementing a multilingual model of multicultural education (with the main focus on the Republics of
Bashkortostan, Tatarstan, North Ossetia-Alania, Sakha (Yakutia), etc.)’ since 2021.

The authors have determined the main types of models of multilingual education implemented in
the studied regions. In particular, the models presented in the Republic of North Ossetia-Alania, the
Republic of Tatarstan and the Republic of Sakha (Yakutia) are reported to be the most developed as
they have been implemented for several years. The findings in this study contribute to a greater
understanding of the specifics of multilingual education in Russia and the study makes a theoretical
contribution to multilingual education in general.

Conclusions. The article concludes that currently there is no a single coordinated model for
multilingual education in Russian schools. The development of a multilingual model of multicultural
education is primarily aimed at preserving and further developing the native languages in the subjects
of the Russian Federation, remaining one of the most important tasks not only in terms of solving narrow
ethno-cultural problems, but also in the context of preserving the natural multicultural basis of the
multinational Russian state.
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Multicultural environment; Comparative analysis of practices of implementing a multilingual model;

Education system; Native language.

Introduction

One of the most important and integral
elements of culture is language. There is not a
single human community, not a single culture that
would exist without a language [1]. At the same
time, language, by its very nature, cannot exist
without culture. Language is currently the main
means of preserving, developing and transmitting
cultural values, both within one society and
between different social groups and communities
in each specific period of time, as well as in
historical perspective and retrospective, and the
importance of language as one of the elements of
culture is difficult to underestimate both in the
development of any social community and in the
formation of Russian statehood and national self-
identity [2]. A decrease in the presence of
language in various spheres of human activity can
lead not only to a reduction in its use, but also to
a further rejection of its use [3]. Given that

! The UNESCO Atlas of the world’s languages in danger:
context and process / University of Cambridge Museum
of Archaeology and Anthropology, 2012.

language is one of the most important elements of
an individual's self-determination on a national
basis, it can be argued that the disappearance of a
language entails the disappearance of an ethnic
group as such. That is why the issues of language
preservation today, in the period of globalization
and intensive digitalization, acquire a special
connotation, posing questions of determining the
vector of further development to different social
communities, especially in such a multinational
country as the Russian Federation.

According to the classification adopted by
UNESCO?, all languages, depending on a number
of factors (the absolute number of native speakers,
the transfer of the language to the next generation,
the scope of language use, administrative use of
the language, the degree of its documentation,
etc.) are divided into six categories:

— safe;

— vulnerable;
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— definitely endangered;

— severely endangered,

— critically endangered;

— extinct.

UNESCO has developed a comprehensive
methodology to assess the state of linguistic
diversity in the world as part of the Organization's
commitment and contribution to the promotion of
linguistic diversity and multilingualism. Thanks
to the contribution of UNESCO member States,
researchers, experts and other stakeholders to the
Global Survey of Languages launched in 2018 by
the UNESCO Institute of Statistics, the
development of the World Atlas of Languages is
entering its final phase and is to be presented at
the 41st session of the UNESCO General
Conference in November 20212,

In total, the UNESCO Atlas for 2020, out of
more than 6 thousand languages existing in the
world, recognizes 2.5 thousand as endangered?.
Also, according to the expert assessment of the
Institute of Linguistics of the Russian Academy
of Sciences, there are 151 languages in Russia, of
which 18 are on the verge of extinction*. At the
same time, 14 languages disappeared on the
territory of the Russian Federation in the XX-
XXI centuries, half of which did so in the post-
Soviet period. Of the remaining languages of
Russia, according to the Atlas of Endangered
Languages of the World, published by UNESCO
in 2020, 136 languages of the peoples and
nationalities of Russia are in varying degrees
under threat: the state of 20 languages (including
Bashkir, Kabardino-Circassian, Chechen, Yakut)

2 UNESCO. Tell us about your language: Play a part in
building UNESCO's World Atlas of Languages. URL:
https://en.unesco.org/news/tell-us-about-your-language-
play-part-building-unescos-world-atlas-languages  Ac-
cessed: 30" November 2021
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is of concern; 49 (including Chuvash, Udmurt,
Kalmyk) are endangered; 20 (including Karelian,
Chukchi) are in serious danger, 22 languages are
in critical condition, and 20 languages have
already been recognized as extinct.

Currently, the main feature is that the
changes that have occurred in the country over
the past 25-30 years have affected not only the
country's economy or its political system — the
country's population, value orientations and
many other things have changed. For the most
part, the changes affected young people who
have their own attitudes, but have no physical
connection with the Soviet period and are not
focused on the values inherent in the youth of
that time.

To become a full-fledged subject of the
social structure, an individual must undergo
socialization, master not only knowledge, skills
and abilities to perform appropriate professional
and other role functions, but also integrate into the
system of socio-cultural values, moral norms and
ideals, which in turn are in the process of constant
change.

It is worth nothing that there was no
scientific literature on the comparative analysis of
implementation practices and the study of
polylingual models of multicultural education in
the Russian Federation.

However, in recent years, interest in the
study of multilingual learning through the prism
of various aspects has been increasing. However,
in recent years, interest in the study of polylingual

3 UNESCO Atlas of the World's Languages in Danger.
URL.: http://www.unesco.org/new/en/culture/themes/en-

dangered-languages/atlas-of-languages-in-danger/  Ac-
cessed: 30" November 2021.
4 Federal Agency for  Nationalities.  URL:

https://fadn.gov.ru/system/attachments/at-
taches/000/029/833/original/aakibrik_ashl_dial-
forum2018.ppt?1542391737 Accessed: 22nd April 2019.
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(multilingual) education has been increasing [4; 5;
6]. This is due to a number of reasons.

Thus, the authors indicate that one of the
main reasons is the training of personnel for the
implementation of multilingual education,
insufficient training of teachers to work
effectively with multilingual students [7].

“The intensification of global mobility has
increased interest in ethnolinguistic diversity and

multilingualism in education and society.
Interdisciplinary ~ research  approaches to
multilingual  education  combine  modern

interdisciplinary perspectives in the field of
multilingual and a second language education for
the study of research and teaching of languages in
particular countries” [8].

Also, a number of authors point to an
important aspect — the participation of parents in
the language development of their children [9].

The problems of multilingual education are
also studied in the context of social justice®, and
the practice of multilingual literacy is considered
as a springboard for the development of learning
opportunities and identity formation [10-12].

The problem of polylingual education is
relevant for a number of countries, for example,
a large-scale survey of 155 schools was
conducted in Hong Kong. In-depth case studies
were conducted in 3 selected schools, revealing
the views on trilingual education of all
stakeholders:  school  principals, group
chairmen, subject teachers, students and
parents. The research results indicate that the
implementation of trilingual education varies
significantly from school to school, as well as
the effectiveness of the models of trilingual
education used [13; 14].

The features of polylingual learning are
studied in the field of preschool education from a

5 Conteh J. Researching education for social justice in mul-
tilingual settings: ethnographic principles in qualitative
research, 2017. 280 p.
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socio-linguistic point of view. The main attention
is paid to preschool polylingual education,
modern prospects of early polylingual education
are investigated in the light of the threefold
theoretical basis of interaction between preschool
institutions, teachers and parents. For example,
the authors propose the following theoretical
concept which includes: the ecology of language
learning, educational partnership in the interests
of bilingualism, the concept of participation in
early language development and education, a
context conducive to language, and strategies
promoting language development. Preschool
bilingual education is considered as embedded in
specific socio-cultural contexts, on the one hand,
and its universal features are highlighted, on the
other [15].

Polylingual education considers the
possibility of preserving minority languages, the
history of society, culture and customs [16].

The formation of motivation and identity
of students in the process of learning and using
several languages is considered as one of the
problems of polylingual education. Based on
the latest theoretical developments concerning
the motivation and identity of students in
researches related to the study of languages,
scientists reveal the motivations of students that
underlie their decisions about learning several
languages. Through empirical research, the
authors propose conceptual interpretations of
emerging concepts, such as the dual motivation
system, motivation dynamics, episodes of
motivational transformation and hierarchies of
identities [17; 18].

Both Sweden and Finland have education
systems that promote equality and equity.
However, the social and political changes
associated with increased immigration have
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created new challenges in efforts to support
linguistic diversity. The authors of the article
study how multilingualism is represented in
national compulsory school curricula in two
contexts, using the framework of language
orientation: language as a problem, a right or a
resource. The analysis reveals differences. In
Finland, there is a clear discussion about
multilingual education with the aim of
integrating multilingual aspects into the entire
curriculum. However, in Sweden, the discourse
is less explicit; and multilingualism as a
concept is limited to minority language
learners. The consideration of language
orientations in two curricula makes it possible
to understand the spaces for multilingual
education, which are key to the capabilities of
teachers to promote both linguistic diversity
and social justice in the schools of modern
global societies [19; 20].

Professor Marianne Visser studies linguistic
diversity in Africa, considering it an advantage
rather than a complicating factor.
“Multilingualism is undoubtedly an advantage.
With that said, multilingual education is a really
complex undertaking. In  particular, the
implementation of appropriate educational
opportunities is a difficult task. In this regard, the
goal is to emphasize the need for systematic cost
management of multilingual education and to
present the idea of cost optimization as an
additional way to improve the practice of
multilingual education” [21].

These circumstances, conditioned by the
global trend towards integration in all spheres of
life, as well as the diversity and multiculturalism
of the Russian society, determine great increase of
the role and relevance of the realization of the
polylingual education concept. Before proceeding
to further analysis, we note that in our research by
polylingual education we mean a system of
education and upbringing that promotes the

http://en.sciforedu.ru
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general cultural and linguistic development of
students, which implies a simultaneous use of the
Russian, native and foreign languages in the
educational process, including extracurricular
time. It should also be noted that within the
framework of our research, we adhere to the point
of view that the terms “polylingual education”
and “a polylingual model of multicultural
education” are mutually applicable, since all the
regions under consideration are multicultural, and
the formation of language competence proceeds
not only in terms of teaching a particular
language, but also through the integration of
interdisciplinary knowledge: culture, history,
psychology of peoples, etc., covering
extracurricular time. By the way, this is what, in
our opinion, distinguishes polylingual education
from bilingual or multilingual education: the
essence of the polylingual education system is
that, along with the native language, both Russian
and a foreign one are used both as a means of
teaching and as a means of multicultural
education. Whereas in bilingual or multilingual
schools, a language is only the subject of study
[22-24].

We would like to note that the issues of
polylingual education are relevant for all the
regions and territorial communities of our
country: republics, territories and regions; for
megacities and large cities, for small towns and
rural settlements, etc. At the same time, the
formation of educational policy does not depend
on the circumstances under which the
polyethnicity of the population has developed. So,
in some territories the multinational population
was formed in the XX century (for example,
Moscow and the Tyumen region) as a result of
migration processes caused by economic aspects
of development, whereas in others — its formation
took place over a long period of time and today is
interpreted as “historically formed” (for example,
national republics). At the same time, the
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organization of polylingual education in each
region of the country has its own peculiarities,
depending on a number of reasons.

In particular, the defining aspect is the
national composition of the federal subject:
while only two state languages (Russian and
Tatar) officially function in the Republic of
Tatarstan, in Dagestan, with its ethnic diversity,
according to Article 11 of the Constitution of
the Republic, the state languages are Russian
and the languages of the peoples of Dagestan,
among which Avar, Agul, Azerbaijani,
Darginsky, Kumyk, Lak, Lezginsky, Nogali,
Rutul, Tabasaran, Tat, Tsakhur and Chechen
languages have their written form and bare an
official status. In addition to the absolute
number of nationalities living in the regions,
their percentage ratio also matters: while being
the third in number in the population of the
Kabardino-Balkarian Republic, the Balkars
make up slightly less than 10 % of the
population of the region, the Tatars, who are
also the third largest in the Chuvash Republic —
make up a little more than 2.8 %. The number
of representatives of the Russian nationality is
also different in the regions of the country:
while in Bashkortostan the number of Russians
IS 40 % (this is the 1st place in the region among
ethnic groups), in the Chechen Republic it is
2 % (the 2nd place in the region). Of course, the
model of polylingual education is also
significantly influenced by the territory of the
region: compare, for example, huge Yakutia
(more than 3 million square kilometers)
exceeding Argentina in its territory — the eighth
state in the world by area, and North Ossetia-
Alania, which occupies the 80th place in the
Russian Federation by area (7987 square
kilometers). At the same time, in the Republic

® Sagitov S. T. Socio-professional status as a criterion for
the classification of social actors. Social consequences of
the pandemic: myths and reality. Aitov readings: collec-
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of Sakha, the population density is
0.32 people/sg.km, whereas in the Republic of
North Ossetia-Alania — 86.78 people/sg. km.

Undoubtedly, the religious component of
the region, as well as the belonging of the
language to a particular family or group of
languages, have a great influence on the
development of languages. For example, the
spread of Islam led to the inclusion of many
borrowings from Arabic into the lexical
composition of the languages of Muslim
peoples and at the same time caused the
consolidation of these languages as the main
means of communication between their native
speakers.

We can name a number of factors that affect
the education system of a particular region of
Russia as a whole: these are the infrastructure of
social institutions of education and science,
culture and religion, the level of urbanization and
development of the means of production of the
region, etc. In addition, both education and
culture, as social institutions, have their own laws
of self-development, depending, among other
things, on a certain historical situation, and on the
development level of the society as a whole, as
well as on the level of management culture®.
Naturally, all this leaves an imprint on the
organization of the system of polylingual
education [25].

The article discusses the practices of
implementing a  multilingual model of
multicultural education in the Russian Federation.
The Russian Federation is a multinational and
linguistically diverse country. The official
language of the country is Russian; 37 state
languages are spoken in the republics of the
Russian Federation; more than 15 languages have
an official status. For a number of regions of the

tion of materials of the international scientific and prac-
tical conference. Ufa, 2021, pp. 22-27. (In Russian)
URL.: https://elibrary.ru/item.asp?id=45600865&
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country, the model of multilingual learning is
extremely relevant.

The purpose of the article is to study the
practices of implementing a multilingual model of
multicultural education in the territory of the
Russian Federation and to conduct their
comparative analysis.

Methods

In order to study the practices of
implementing a  polylingual model of
multicultural education on the territory of the
Russian Federation, to conduct their comparative
analysis and develop methodological
recommendations for the organization of
multicultural education, in 2021, a team of
researchers of Bashkir State Pedagogical
University named after M. Akmulla, under the
guidance of Candidate of Sociological Sciences
S.T. Sagitov, started the research work
“Comparative analysis of the practices of
implementing a  polylingual model of
multicultural education (on the example of the
Republics of Bashkortostan, Tatarstan, North
Ossetia-Alania, Sakha (Yakutia), etc.)” in
accordance with the state task in the field of
science of the Ministry of Education of the
Russian Federation.

The object of the study is the polylingual
models of multicultural education implemented in
secondary educational institutions of seven
regions of the Russian Federation: the Republic of
Bashkortostan, the Kabardino-Balkar Republic,
the Republic of Sakha (Yakutia), the Republic of
North Ossetia-Alania, the Republic of Tatarstan,
the Chechen Republic, the Chuvash Republic.

7 Yarskaya-Smirnova E. R. Sociocultural analysis of
atypicity. Saratov, 1997. p. 94. (In Russian)
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The study involves several stages, planned for
2021-2023.

As is known, when studying social
phenomena, sociologists tend to choose a research
strategy that contributes to a more complete
disclosure of the social nature of the phenomenon
being studied. In this case, we mean an integrative
research strategy that combines qualitative and
quantitative research methods. Using only one
strategy can lead to “one-sidedness” of the
information  received, since  “.. any
methodological point of view is partial,
incomplete. The polyphony of representations is
necessary...””’.

To obtain information about the problem
under study, a quantitative methodology of
sociological research was chosen.

As the main method of data collection, self-
completion questionnaires at the place of study
were used. The method of continuous questioning
of the 4th and 8th grade students in schools, where
the model of polylingual learning is implemented,
was used.

Results

Preliminary results of a survey of students
of multilingual schools showed the importance of
learning their native language. Among the main
reasons were indicated: to speak freely with
representatives of their ethnic group (more than a
third of respondents), the language is an integral
part of the history and culture of the ethnic group
(less than 30 %) and to preserve their language
(14.0 %). The full list of responses is given in the
table.
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Table 1.

Distribution of answers to the question:
“Why do you think it is necessary to study your native (national language)?”

Answer options (categorized) Percentage OE/:;; spondent (in
To talk freely with representatives of their ethnic group 31,9
Language is an integral part of the history and culture of the ethnos 28,6
To preserve the ethnic group and its culture 7,9
To preserve one’s native language 14,0
For general development / self-development 6,1
All representatives of the ethnic group should know the language 8,5
Other 7,2

Note: The students’ answers to the open question “Why do you think it is necessary to study the native (national)
language?”” were grouped into several categories for ease of processing and use in data analysis.

During the survey, students were asked a
number of open questions about their attitude to
the need to learn their native language. As
examples, we can cite some of the most striking
statements of the students:

“It is very important to know your traditions
and cultures in order to be a true representative of
your nationality” (a student from the Republic of
Sakha (Yakutia), 14 years old); ... if you do not
know your native language, then I have no right
to call myself a Kabardian. And I will not be able
to explain to my child what needs to be studied ...”
(@ student from the Kabardino-Balkarian
Republic, 14 years old); “...the native language is
the heritage of the people, it keeps all the history
we have passed” (a student from the Chechen
Republic, 14 years old).

Preliminary results of the survey show that
among children in the regions under study the
native language tends to be used in everyday
communication. Thus, over 59 % of the surveyed
students claim that they speak their native
language in the family, communicating with
parents and relatives. At the same time, children
more often refer to their native (national)
language speaking with their parents rather than

with their friends (peers). It should be noted that
the number of questionnaires in the given regions
was equal, which does not violate the principle of
a pilot research.

The research program implies three stages
by year:

Stage | — 2021 — conducting a pilot study;

Stage Il — 2022 — research of polylingual
education implemented in preschool educational
institutions; focus group interviews;

Stage Il — 2023 — research of multilingual
education in organizations of primary and basic
general education; expert semi-formalized
interviews.

Conducting a pilot study on this problem in
2021 was due to the need to collect statistical
information, verify the validity of the tasks and
hypotheses put forward, identify individual
characteristics of the object in order to determine
the most stable ones for their further in-depth
development.

A secondary analysis of sociological
research data allows us to supplement the
information collected during the study, confirm or
refute the hypotheses of the study, and consider
the problems under study in a more versatile way.
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In order to implement the pilot study,
diagnostic materials were developed that allowed
for comparable data collection in 7 regions of the
country.

In 2021, the pilot study was conducted in a
mixed format, the following methods being used:

— content analysis of documentation
regulating the educational process in the regions;

— collection and analysis of statistical data
regarding the assessment of institutional support
for the development of polylingual and
multicultural education in 7 studied subjects of
Russia (state programs, concepts, regulations,
etc.);

— analysis of materials of educational and
methodological support of polylingual education
in organizations of primary and basic general
education;

— analysis of the results of students'
achievements, in particular, the results of the All-
Russian Olympiad of Schoolchildren in Russian
and Foreign Languages, All-Russian testing
works, state final certification;

— a survey of experts, represented by
teachers of general education institutions
implementing language disciplines (people);

— testing of 1000 students in the 4™ and the
8" grades of general education institutions on the
quality of coping with the curricula in native and
foreign languages (tests of levels Al and A2 in
accordance with the Common European
Framework of Reference for Languages).

It should be noted that of the 7 regions
studied, three: The Chechen Republic, the
Republic of North Ossetia-Alania, the Republic of
Tatarstan, back in 2008, took part in the
implementation of a Comprehensive Program for
the development of multicultural education,
developed on the basis of a conceptual idea of
ways to modernize Russian education. According
to this Program, a full-fledged multicultural
education «forms the content of education and
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upbringing within the framework of a single state
standard in accordance with the construction of
Russian identity, while the ethno-cultural heritage
and national cultures of the peoples of Russia are
broadcast in a broad all-Russian and world
cultural and civilizational context according to the
general formula “a region — Russia — the world”.
It is this triad (“a region — Russia — the world”) in
its various variations that determines the models
of polylingual education.

The analysis of the results of the pilot
studies allows us to talk about three models
currently used in polylingual education in the
studied regions. All the three models are built
from the methodological point of view — on the
implementation of the Federal State Educational
Standard of primary and basic general education
(the level of secondary general education in the
institutions of the analyzed regions is not
represented), from the ideological and content
viewpoint — on the formation of an all-Russian
civic identity that has integrated national cultures
of the peoples of Russia, and is an integral part of
the world culture. It is worth noting that any
model does not involve the organization of
different separate components in the context of
“region — country”, but, on the contrary, ensures
the inclusion of a regional educational content
into the federal component, which ensures self-
identification of students both at the regional-
territorial and national levels.

In general, the choice of a particular model
by educational institutions is determined by two
factors:

1. The level of institutional support of
regional authorities;

2. The degree of proficiency of students in
their native and Russian languages.

The analysis of legislation and regulatory legal
acts of the 7 above-mentioned subjects of the Russian
Federation suggests that support in the development
of Russian, native languages and languages of other
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peoples living in the republics is generally provided.
All seven subjects have adopted laws “On
education”, as well as regional state programs for the
development of education, which give place to the
development of language education.

In 6 of the 7 regions under consideration,
regional laws on the languages of the peoples of
the corresponding region have been adopted,
which reflect the state languages, official
languages (for example, in the Republic of Sakha,
where, along with 2 state languages (Russian,
Sakha), 5 official languages are established) and
the languages of the peoples living in the
designated subject of the Russian Federation. The
only exception is the Republic of North Ossetia —
Alania, where, with a sufficiently developed
regulatory framework in the field of language
policy and a clear consolidation of the state
languages (Ossetian and Russian) in the
Constitution of the Republic, there is no regional
law on languages, due to ongoing discussions
about the status of the Digor variant of the
Ossetian language.

It is noteworthy that in all the three
republics of the North Caucasus there are no
existing state programs for the preservation, study
and development of the languages of the region
recognized as state ones. At the same time, in the
90s and early 2000s, similar regulations were in
force on the territory of the Chechen and
Kabardino-Balkarian republics. In the analyzed
regions of the Ural-Volga region and in the
Republic of Sakha (Yakutia), there do exist
programs for the development of the state
languages of the republics and the languages of
the peoples living in the corresponding region.

As for the very concept of “polylingual
education” and related by-law, regulatory legal
acts, as officially approved by the executive
authority, the concept of multilingual education
has been adopted in the republics of
Bashkortostan, Tatarstan and the Chechen
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Republic (in the latter it is formulated as the
concept of multicultural education). In the
Chuvash Republic, the processes in the field of
education are determined by the program
document “Strategies for the development of
education in the Chuvash Republic until 2040”
which uses the term “polylingualism”, but its
content is narrowed by the need to master a
foreign language. In particular, the above Strategy
indicates that “the development of polylinguism
and the formation of a person who speaks several
languages are among the most important tasks of
modern school education. The formation of an
open democratic and civil society, foreign
economic relations with the countries of the world
necessitate  the development of foreign
languages”. There are no officially approved
concepts at the state level in the Kabardino-
Balkarian Republic, in the republics of Sakha
(YYakutia) and North Ossetia-Alania. At the same
time, there is a project of multilingual education
developed by the Yakut Pedagogical College
named after S.F. Gogolev “Children of the
Arctic: polylingual education”, in accordance
with which the “International Arctic School”
started its work in 2020-2021 academic year.

In the Republic of North Ossetia-Alania, the
Concept of the development of polylingual
education was developed by the staff of the
UNESCO Department of Polylingual and
Multicultural Education. In this subject of the
Russian Federation, the work on the concept of
polylingual education began in 2005. The
polylingual approach is understood by the
developers as the integration of the diversity of
cultures and languages that create an educational
environment, ensuring the formation of a
scientific and cultural picture of the world for the
future generation, starting from preschool age.
The conceptual principle (triad) “Ossetia-Russia-
the World”, which is the basis of the polylingual
model of multicultural education, corresponds to
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the natural cognitive needs of students and allows
them to realize themselves as citizens of the
republic, Russia and the world, with the Ossetian
culture fitting into the global cultural space as its
harmonious part (T. T. Kambolov). In North
Ossetia, educational and methodological kits have
been published in many subjects in accordance
with the theoretical provisions of the Concept of
the Development of Polylingual Education,
completed lines of textbooks have been developed
and published, as well as bilingual dictionaries in
many fields of sciences (for example, V. I. Abaev
Ossetian-Russian Dictionary; L. B. Gatsalova,
L. K. Parsieva Ossetian-Russian, Russian-
Ossetian Dictionary; A. B. Skodtaev Russian-
Ossetian, Ossetian-Russian school Explanatory
Dictionary of Mathematical Terms, etc.)®. The
lines of textbooks on the Ossetian language (for
preschool institutions and for grades 1-11) are
designed in two versions: for those who speak and
those who do not speak the Ossetian language.
Separate lines of textbooks on the native language
for the Iron and Digor dialects have been
published. These textbooks have passed regional
pedagogical, scientific, and public expertise.

At the same time, the analysis showed that
the development potential is far from being
exhausted, it is necessary to promote the search
for ways of further development, to point out
certain shortcomings in programs and teaching
Kits. For example, in programs in philological
disciplines realized in Ossetia, there is a certain
degree of non-synchronous study of topics in the
Ossetian and Russian languages. In our work, we
proceed from the fact that the Concept is not only
a theoretical document — in accordance with it,
training is conducted in a number of schools, and

8 Abaev V. I. Russian-Ossetian Dictionary. Moscow: “So-
viet Encyclopedia”, 1970. 586 p. (In Russian);

Gatsalova L. B., Parsieva L. K. The Great Russian-Osse-
tian Dictionary. Vladikavkaz, IPO SOIGSI, 2011. 687 p.
(In Russian);
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with different models of polylingual education,
which together gives a tangible result.

It is also worth noting the fact that only in
two regions, Tatarstan and Bashkortostan, their
polylinguality is clearly indicated in the names of
schools. There are currently two of them in the
Republic of Tatarstan: the state autonomous
educational institution Multilingual complex
“Adymnar — the way to knowledge and consent”
and the municipal autonomous educational
institution Multilingual educational Complex
“Adymnar — Alabuga” of the Yelabuga municipal
district of the Republic of Tatarstan. Both
educational institutions were opened in 2020 and
are under the patronage of the Chairman of the
Board of Trustees of the Republican Renaissance
Foundation, the first President of Tatarstan, State
Counselor of the Republic of Tatarstan
M. Sh. Shaimiev. In  the Republic of
Bashkortostan, the opening of a network of
polylingual multidisciplinary schools is one of the
strategic directions of the socio-economic
development of the Republic of Bashkortostan
until 2024 being implemented in accordance with
the Decree of the Head of the Republic of
Bashkortostan dated September 23,
2019 No.UG-310. In 2020, 2021, four
multilingual schools were opened (two in Ufa,
one in Sterlitamak and one in Neftekamsk), in
three of them, the native language is Bashkir,
while in Neftekamsk, it is Tatar. Although there
are no general education institutions in other
regions that have the nominal status of
polylingual, they represent schools that
implement certain polylingual models: to a
greater extent, in the Republics of North Ossetia-
Alania, Sakha (Yakutia), the Chechen Republic,

Skodtaev K. B. Russian-Ossetian, Ossetian-Russian
school explanatory dictionary of mathematical terms.
Vladi-kavkaz, OlimpGod, 2006. 379 p. (In Russian)
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to a lesser extent in the Kabardino-Balkarian
Republic and in Chuvashia. The same can be
noted with regard to preschool educational
organizations: despite the fact that there are
currently no institutions with an official
polylingual status in the regions, some
kindergartens have been specified for interaction
with polylingual schools.

In all the regions, much attention is paid to
developing and improving the educational and
methodological ~ kits (EMK), elaborating
textbooks on different subject lines. Tatarstan has
made the most progress in the latter direction:
89 textbooks on the Tatar language and literature
are included into the federal list of textbooks,
24 teaching kits are used as a teaching aid, and
79 teaching materials translated into Tatar are
used in the educational process for primary and
basic general education. In 2021, applications
were submitted for inclusion of 38 EMKSs for
primary general education into the federal list of
textbooks.

If we consider the second indicator — the
degree of proficiency in the native language of
school students, we can note that, on the one hand,
it largely depends on the regional institutional
support of the language environment, on the other
hand, it determines the models in the
implementation of polylingual education, among
which, within the framework of the analysis, we
distinguished the following three ones:

— “a native language — the Russian language — a
foreign language”;

— “the Russian language — a native language — a
foreign language”;

— “the Russian language — a native language and
a foreign language”.

The first model of polylingual education,
which can be schematically reflected as follows:
“a native language — the Russian language — a
foreign language”, is aimed at students whose
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level of proficiency in their native language is
higher than the level of proficiency in Russian.
This model assumes that in the 1%t and 2" grades,
instruction is conducted in the native language in
all subjects, except for Russian and literary
reading in Russian. It is important to note that the
teaching of the Russian language is based on the
methodology of teaching a non-native language.
As a subject of study, a foreign language is added
in the 2" grade and a foreign language teaching is
mainly based on the native language of the
students. In grades 3-4, the educational process
becomes bilingual, which involves the
introduction of teaching some subjects in Russian
(normally, when introducing new material,
explaining a new topic, the lesson is conducted in
the native language, and when fixing and
repeating the material — in Russian). The teaching
of a foreign language is conducted with reference
to the native and Russian languages. So, by the
end of primary school, the level of Russian
language proficiency is not inferior to the level of
a native language proficiency, and students are
prepared to study in Russian in basic school.
Further, starting from the 5th grade, the
educational process is mainly based on Russian.
At the same time, in order to form students'
general cultural competencies and develop their
speech skills in their native language, a number of
subjects (the native language and literature, fine
arts, music, technology) continue to be taught in
their native language. In addition, subjects or their
sections of a local history character (history of the
region, geography of the region) are taught in
their native language. The teaching of a foreign
language is conducted with reference only to the
Russian language.

There is currently no implemented practice
of teaching secondary general education students
(grades 10-11) in the analyzed regions according
to this polylingual model. However, the available
practices presented in different regions consider
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the organization of the educational process in all
subjects in Russian and foreign languages,
leaving extracurricular time to the native
language.

Thus, according to the given concept of
polylingual education, at the primary level, the
preference is given to the native language with a
gradual alignment of positions with the Russian
language by the end of primary school and the
further predominance of the Russian language in
basic and secondary schools with the teaching of
a number of subjects in native and foreign
languages.

The second model of polylingual
education has become the most widespread in the
national regions of Russia. It is focused on
students whose native language proficiency is
lower than their Russian language proficiency
and, in principle, is at an elementary level.
According to this model, all subjects in the 1%t and
the 2" grades are taught in Russian. The
exceptions are the subjects “the Native language”
and “Literary reading in the native language”, the
teaching of the native language in which is carried
out according to the methodology of teaching a
non-native language. Elements of the native
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language are included in the process of teaching a
number of subjects in grades 3 and 4 and
continues in the basic school. A foreign language
is studied in both primary and secondary schools
as a subject.

Preliminary results of our pilot study
showed that, for example, in the Republic of
North Ossetia-Alania, there are no significant
differences in the level of Russian language
proficiency among the 4th grade students in
schools realizing different models of polylingual
education. It seems that the reason for this is the
use of the Russian language in all spheres of a
child's life. A comparison of the native language
proficiency of 4th grade students demonstrates a
big difference in the proficiency of the Ossetian
language among schoolchildren studying in
accordance with the first and the second models.
Diagram 1 shows the results of testing of the 4th
grade students in reading in the Ossetian
language, writing in the Ossetian language, the
maximum and minimum total scores in testing
proficiency in the Ossetian language. The first
research model is used in “Alan Gymnasium”, the
second — in “Gymnasium “Dialog” (both schools
are located in Vladikavkaz).

Diagram 1

Results of testing of 4th grade students in reading and writing in the Ossetian language

Reading Writing

Max score

Min score
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The test results show that the students
representing “Alan Gymnasium” speak Ossetian
at the level of 94 %, while the students of the
“Gymnasium “Dialog” — around 70 %. At the
same time, the difference in “reading” and
“writing” among the representatives of the “Alan
Gymnasium” is insignificant and is within the
sampling error, whereas the difference among the
students of “Gymnasium “Dialog” is more than
12 %. In addition, while the minimum score for
the students of the first model is 83 % with a
100 percent maximum score, the students of the
second model have a maximum score closer to the
minimum of “Alan Gymnasium”, and the
minimum score of the “Gymnasium “Dialog”
does not exceed the 50 percent barrier. It is
noteworthy that the level of reading in the native
language is higher than the level of writing. This
may be due to the productive, and therefore more
complex nature of writing as a type of speech
activity, as well as the fact that “Alan
Gymnasium”, in particular, pays great attention to
the development of students' communicative
competence in different languages, to their
familiarization with national traditions and
universal values. The same situation regarding the
native language proficiency is observed in
comparison of the first and the second models of
polylingual education, for example, in the
Chechen Republic, the Republic of Sakha and the
Republic of Tatarstan.

The third polylingual model provides not
only in-depth study of Russian, English and native
languages, but also the teaching of other subjects
in all the three languages. While in primary school
this model repeats the second one to a greater
extent, in basic school and especially in secondary
school, subjects of mathematical profile (algebra,
geometry) and of natural science profile (biology,
geography) are taught in a foreign language.
Despite the emphasis on studying and teaching in
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Russian and English, these educational
institutions also provide the study of the native
language, literature in the native language and a
second foreign language.

It can be said that the second and the third
models “came out” of the Soviet system of
schools with in-depth study of a foreign language
and were successfully reworked taking into
account the study of native languages. It was this
fact that made it possible to conduct pilot studies
in all the regions in 2021, for the ideas and
principles of multicultural education are
successfully implemented not only in educational
institutions having the official status of a
polylingual school, but also, as already
mentioned, in a number of secondary schools with
in-depth study of foreign languages, as well as
schools with the teaching of several native
languages.

Discussion. Conclusions

The experience of introducing polylingual
educational models in the schools of the regions
under study is generally assessed as positive by
both teachers and high school students, so as it
provides better acquisition of the material,
especially in elementary school. At the same time,
a number of problem areas are indicated, among
which, first of all, are pedagogical personnel
capable of conducting educational activities
(especially in subject lines) equally qualitatively
in Russian, in their native language, and in
English. The problem is aggravated by the fact
that multilingual schools are only at the initial
stage of their development, higher education
institutions do not train universal language and
subject specialists, and retraining takes time and
efforts. The second problematic issue is the
edition of textbooks and teaching aids in native
languages, which for some regions may not cause
great financial difficulties (for example,
Bashkortostan, Tatarstan), whereas for most
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regions, the issues of financing textbooks edition
for polylingual schools, despite the deep
methodological study of the issue (Chechnya,
North Ossetia) or partial elaboration of
methodological support (Sakha, Kabardino-
Balkaria, Chuvashia) are quite acute due to the
deficit of regional budgets. Also, in some regions,
experts highlight as problems the lack of teachers
of the languages of the small peoples of the Far
North (the Republic of Sakha), the lack of a
system of advanced training for teachers in the
framework of a polylingual model (Kabardino-
Balkaria), the situation with the grammatical
component of school students’ communicative
competences in Russian and foreign languages,
especially in  remote rural  settlements
(Chechnya), the need for specific
recommendations on relevant subjects, bi- or
multilingual textbooks, manuals, control and
measuring materials (Bashkortostan), the lack of
scientific and methodological support for teachers
of polylingual schools and the possibility of
outflow of graduates of polylingual schools to
other regions and countries (Tatarstan), the lack
of a systematic approach to the implementation of
polylingual education as such (the Republic of
Chuvashia), the closure of the North Ossetian
Pedagogical Institute.

In the course of research, the following
scientific results were obtained:

1. Diagnostic materials have been
developed for the organization of a comparative
analysis of the practices of implementing
multilingual education in the regions of the
Russian Federation: checklists for assessing
institutional support for the development of
multilingual and multicultural education in the
studied regions, checklists for the study of
educational and methodological support of
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multilingual education in primary and basic
general education organizations, questionnaires
for students and teachers implementing language
disciplines, tests in foreign and native languages.

2. Field studies of the practices of
implementing multilingual education in the
regions (Republic of Bashkortostan, Kabardino-
Balkar Republic, Republic of Sakha (Yakutia),
Republic of North Ossetia-Alania, Republic of
Tatarstan, Chechen Republic, Chuvash Republic)
were conducted: collection and analysis of the
material based on the application of the developed
diagnostic device.

3. The main types of models of multilingual
education implemented in the studied regions are
determined. In particular, the models presented in
the Republic of North Ossetia-Alania, the
Republic of Tatarstan and the Republic of Sakha
(Yakutia) are the most developed of them and
have had experience of implementation for
several years.

The conducted research has shown that
there is no absolutely effective model in the
Russian Federation for the development of
polylingual training. Besides, for the development
of the Concept of polylingual education, it is
necessary to take into account socio-
demographic, socio-cultural, ethno-confessional
and religious aspects, which will allow textbook
developers to better adapt the material for
schoolchildren.

To achieve more precise conclusions, the
research group of Bashkir State Pedagogical
University named after M. Akmulla continues to
work on studying the models of polylingual
education being applied in the regions of Russia,
in order to develop the Concept of polylingual
education.
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M3yuyeHmne NpaKkTUK BHeAPEHUA NOJUIMHIBANbHOW MoAeNnu
NONIMKYNAbTYPHOro 06pasoBaHmA Ha Tepputopumn Poccuiickon Pegepaumm

P. M. Ukcanosal, 3. P. Kupeesal, D. 1. Carrapos?, C. T. CarutoB= 1!

! Bamkupckuil rocy1apcTBEHHBIN [IEJarOrH4eCKuil YyHUBEPCUTET
nMenn Mudraxernuna Axmysisl, Y da, Poccus

Ilpobnema u yenwv. B cmamve paccmampusaromes npakmuxu 6HeOpeHuss NOAUTUHSBATLHOU MO-
denu NoIUKyIbmypHo2o obpaszosanus Ha meppumopuu Poccutickoti @edepayuu. Kax uzeecmno, Poc-
cutickas Dedepayusi MHOZOHAYUOHAILHAS U TUHSBUCMUYECKU pa3HooOpazHas cmparna. B Poccuu ogu-
YUATILHBLIL SA36IK — PYCCKUlL, 37 20Cy0apcmeenHbix s3viko8 ¢ pecnyboauxax Poccuiickoi @edepayuu; 60-
nee 15 a3viko6 ¢ opuyuanvubim cmamycom. [na psoa pe2uoHo8 cmpaHvl Mooelb NONUTUHSBATbHO2O0
00yyenus kpaiine akmyanvia. Llens cmamvu — uzyuenue npaxmux 6HeOpeHust NOJUTUHS8ATbHOU MOOeIU
HOMUKYILIMYPHO20 00pazosanus na meppumopuu Poccutickou @edepayuu, ux cpagnumenvbHuill aHamu3.

Memooonozusa. B pamkax ucciedosanus npogoOUICs AHAAU3 HOPMAMUBHBIX OOKYMEHMO8, pe-
2NAMEHMUPYIOWUX NPOYECCHL NOTUKYILINYPHOO U NOIUTUHSBATbHO20 00pazosanus 6 Pecnybauke Ce-
sepuasn Ocemus — Ananus, Kabapouno-bankapckoil Pecnybnuke, Yeuenckoii Pecnybauxe, PecnyOnuke
Caxa (Axymus), Pecnybauxe Tamapcman, Yyeawckoii Pecnybauxe, Pecnybnuxe bawxopmocman (2oc-
yoapcmeentvle RpoSPaMmMbl, KOHYERYULU, NOJONCEHUS U Op.), OP2AHUZ08bIBATUCH KPY2ible CTNOJbL U De-
cedbl ¢ HAYUHO-Ne0aA202ULeCKUM COODECMBOM PESUOHO8, U3VHATUCH YUeOHble NIAHbL 00pa308amensb-
HbIX OpeaHu3ayull, npoepammol U y4eOHo-memooudeckue KOMNJIeKmbl HO SI3bIKOGLIM OUCYUNTUHAM, pe-
anuzyemovim 8 COO, nocewjanucv ypoxu, Rpo8oOULOCs AHKEMUPOBAHUE U MeCMUPO8anue 00yYauuxcs
HauanbHoU (4 Knacc) u 0cHOBHOU WKOJ (8 K1Acc) N0 UHOCMPAHHBIM U POOHBIM SA3bIKAM, AHAIUIUPOBA-
JIUCL pe3yabmamspl 00Cmudicenuti ooyuarouuxca (pe3yiomamol Beepoccutickoil onumnuadvl WKOIbHU-
KO8 NO PYCCKOMY U UHOCMPAHHbIM A3bIKAM, BCepoccutickux nposepouHulx pabom, 20Cy0apCmeeHHOl
uUmo2o6ol ammecmayuul, e0UHO20 20CYOAPCHMBEEHHO20 IK3AMEHA).

Peszynvmamepl. Pe3yiomamyl 3aK104A0OMCA 8 ORPeOeleHUU OCHOBHbIX MUN08 mooenell no-
JUAUHEBANLHO20 00PA308AHUS, PeaTUZYEeMbIX 8 UCCIIe0YeMbIX pecuoHax. B uacmrnocmu, Haubonee

@unancuposanue npoekma: Viccne1oBaHue BHIMOIHEHO B paMKaX MPOEKTa TOCYIaPCTBEHHOTO 3aaHusi Mu-
HucTepcTBa npocenienus Poccuiickoit degeparu Ne 073-03-2021-015/2 ot 21.07.2021 r. Ha BBITIOIN-
HEHHUE HAYyYHO-UCCIIEI0BATEIIbCKOM padoThI 10 TeMe «CpaBHUTEIIbHBIN aHAIN3 PAKTUK BHEIPESHHUS 110~
JWIMHTBATEHOW MOJIEIH MTOJUKYJIETYPHOTO 00pa30BaHU».

bubnuozpagpuueckasn ccoinka: Uxcanosa P. M., Kupeesa 3. P., Carrapos 2. U., Carutos C. T. 13yudenue
MPAKTUK BHEAPEHUS MOJWIMHTBAILHOW MOJIENH MOJIMKYJIETYPHOTO 00pa3oBaHus Ha Tepputopun Poc-
cuiickori ®@enepanuu // Science for Education Today. — 2022. — T. 12, Ne 1. — C. 125-149. DOI:
http://dx.doi.org/10.15293/2658-6762.2201.06
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PA3paboOmManHbIMU U3 HUX U UMEIOWUMU ONbIM 6HeOPeHUs 8 MeYeHUe HEeCKOAbKUX Jlem A6IAMC L MO-
denu, npeocmasaentuvie 8 Pecnyonuxe Ceeepnas Ocemus — Ananus, Pecnyonuxe Tamapcman u Pecnyo-
nuke Caxa (Axymus). Ionyuennvie pe3yrsmamol noMo2ym 00Cmuysb 6016Ule20 NOHUMAHUS CReYUDUKU
NOMUNUHRBANILHO20 00pazoeanus 6 Poccuu, a camo uccredosanue cnocobcmeyem meopemuieckomy
6K1A0Y 8 U3YYeHUe NOTUTUHSBATTLHO20 00PA3068AHUS 8 YETOM.

3aknwouenue. B 3axnouenuu denaemcs 861600, Ymo 6 Hacmosawee epems 8 wkonax Poccuu nem
CO2NACOBAHHOU MOOeNU 6HeOPeHUS NOJUNUHEBAILHO20 00pa3osanus. Pazeumue noauiuneearbHo Mo-
oenu nOMUKYIbMYPHO20 00pA308aHUsl @ NEPBYIO 0Yepedb HAYeIeHO HA COXPAaHeHue U danbHeluee pas-
sumue pooHo20 A3viKa 8 cybvexmax Poccuiickou @edepayuu, wmo ocmaemcs 00OHOU U3 BANCHEUUUX
3a0a4 He MOJbKO peulenuss Y3K0 IMHOKYIbMYPHLIX 60NPOCO8, HO U 8 KOHMEKCIE COXPAHEHUs ecme-
CMBEHHOU NOIUKYILIMYPHOU OCHOBbL MHO2OHAYUOHATbHO20 POCCULICKO20 20CYO0apCcmed.

Knrwouesvie cnosa: nonununeeanvhoe 06pazosanue; NOIUTUHLBATbHASL MOOETb, NPAKMUKA GHEO-
PeHUsL NOTUTUHSBATILHOU MOOeU; NOAUKYIbMYPHASL CPedd; CPAGHUMENbHYLIL AHAU3 NPAKMUK 6Heope-
HUS NOAUTUHLBATILHOU MOOeNU, cucmema o0paz08anusi, pOOHOU A3bIK.
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3asiBJICHHBII BKJIaJ aBTOPOB:

HNkcanoBa Panca MUHrasuTIUHOBHA: OTBETCTBEHHBIN UCIIOJHUTEND HAYYHO-UCCIIEN0BATEIBCKOIO MPO-
€KTa, CTapIIUil HayYHBIH COTPYIHHK; COOP IMIMPUIECKOI0 MaTepHraa NpeACTaBICHHOTO HCCe10Ba-
HUs, HAITMCAHUEC TCKCTa CTaTbH.

KupeeBa 3apuma PenatoBHa: cTapiinii Hay4HbIH COTPYIHHUK; COOp SMIMPUIECKOTO MaTepHraa mpeacTaB-
JIEHHOTO MCCIIEJOBaHMs, HATUCAHNE TEKCTA CTAaThH.

CarrapoB Dayapa MpekoBrud: Mumaaniuii HAyqHBIA COTPYIHHUK; 00pab0OTKa JaHHBIX IMITHPUIECKOTO MaTe-
puaja 1 HalMcaHue TEeKCTa CTaThH.

CarutoB Canasar TanraroBud: pyKOBOACTBO HAYYHO-HCCIIEIOBATEIBLCKUM IPOEKTOM; COOp IMIIUPH-

YCCKOT0 MaT€puajia npeAaCTaBJICHHOTO UCCICJOBaHMA, 06p360TKa JaHHBIX U HAaIITUCAHHUEC TCKCTa
CTaTbH.
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