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Ilpoonema u yenv. Oyenxa npogeccuoHarbHOU OesiImelbHOCU Yuumeinel A615emcs 00HOU U3
obazamenbHbIX 0053aHHOCmel 3a8yueli wikon 8 Crnosaxuu. OOHAKO NPU BLINOIHEHUU IMO20 00A3ameb-
CcmMea Ha NPaKmuKe OMCYmcmeyem CUCEMHBIIL NOOX00 K COOMBEMCmeEYIowell OyeHKe YPOGHs npoghec-
CUOHATbHBIX KOMnemenyuti nedazoeo8. Cmpemacs 6Hecmu c80U 6K1A0 8 YCMpaHeHue 3mou npoonemol,
6 Ynusepcumeme Koncmanmuna guiocopa ¢ Humpe (Crnosaxust) Ovln ocywecmenern HayuoHA bHbII
NPOEKM KOYEHKA KOMNEemeHYull yyumenet», 8 pamKkax Komopozo 0vlia paspadbomana mMemooono2us u
HAbOp UHCMPYMEHmo8 Oisi CMpamu@uyupo8aHHOU OYEHKYU KII0YEBbIX NPOPECCUOHANLHBIX KOMNETNEH-
yuil yuumenet.

Memooonozua. B cmamve npedcmagnen xetic-uccnedoganue, yeavto Komopozo 6wl1o 00Ka3ams
NPUMEHUMOCTb PA3PAOOMAHHOL MEMOOON02UU OYEHKU U ee OYEHOYHBIX UHCTNPYMEHINO08 HA NPAKMmuUKe.
Keiic-uccredosanue nposoounoce 6 maaduieli cpeoreti wkoue, u 00beKmom mecmuposanus oviia npu-
MEHUMOCTD PA3PAOOMAHHBIX OYEHOYHBIX U CAMOOYEHOYHBIX JTUCMO8 Ol OYEHKU 0ecamu KIoYesbix
npogheccuonanbubix KomMnemenyull yuumens. B ucciedoeanuu npedcmagnena cymma 0anuwix, coopam-
HbIX OM 00H020 npenodasamers.

Pezynvmamot. B pamkax npogedenno2o Kelc-uccie008anust Ovbliu npogepenvl 6ce paspaboman-
Hble OYeHOUHble UHCIPYMEHMbl, a COOpaHHble OAHHble U Pe3yIbMambl Kelc-Uccied08anus 00Ka3vl-
6AI0M NPUMEHUMOCTL IMUX UHCIPYMEHINO08 8 WKOIbHOU NPAKMUKE.

3axnrouenue. Yuumoisas pe3yiomamsl CPAGHUMENbHO20 AHAIU3A 3anucell UCCIed08anull, ObiaU
ROJY4eHbl 084 8AJICHBIX 8b1600d. OOUH U3 HUX KACAEMCS BANCHOCMU UHMEPBbIO NOCIe HAOOeHUs, d
8MOPOU CEA3AH C BANCHOCTBIO NPODECCUOHATLHOU NOO2OMOBKIU OUECHUJUKOS.

Knrwouesnie cnosa: oyenounvie TUcmul;, UHCMPYMEHMbL OYEHKU, OYEHKA KOMNEMeHYull yuumens,
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Teachers’ competences evaluation: Case study

Abstract

Introduction. Evaluation of teachers' professional performance is one of the statutory obligations
of school head teachers in Slovakia. However, in fulfilling this obligation in practice, there is no
systematic approach to relevant assessment of the level of professional competences of teachers. In an
effort to contribute to the elimination of this problem, the national project Evaluation of Teacher
Competences was carried out at the Constantine the Philosopher University in Nitra (Slovakia) in which
a methodology and a set of tools for stratified assessment of key teachers' professional competences was
developed.

Materials and Methods. The paper presents a case study the aim of which was to prove applicability
of the designed assessment methodology with its assessment tools in practice. The case study was carried
out in a lower secondary school and the object of the testing process was the applicability of the developed
Assessment and Self-assessment Sheets for evaluating ten key professional competences of a teacher. The
study presents the sum of data collected from one teacher.

Results. In the frame of the carried out case study all the designed evaluation tools were verified
and the collected data and results of the case study prove the applicability of the tools in school practice.

Conclusions. Considering the results of the research records comparative analysis two important
findings were obtained. One concerns the importance of the post-observation interviews and the second
one is related to the importance of the evaluators’ professional training.
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Assessment sheets; Assessment tools; Evaluation of teacher competences; Self- assessment
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Introduction

The main factor that determines the
effectiveness of education is the personality of the
teacher. This is also reflected in the EU school
policy, which promotes the perception of a teacher
as a specialist in education and training, possessing
the appropriate competences, for which it is
necessary to create conditions for further
professional development and career advancement.
Great attention is also paid to assessing the
professionalism of teachers and their professional
competences! (Magova, 2016 [7]). The assessment
of a teacher’s professional competences as one of
the crucial indicators of the quality of the
educational process influences not only the quality
of a teacher’s way of thinking, their professional
growth but the performance and education of the
students in particular. Even though the
contemporary research focuses on teacher’s
competence training and assessment, it does not
involve the teacher’s perception of their competence
assessment. It is important that the teachers perceive
their assessment as motivating, as a motivating
assessment of the teacher from their superiors
influences the teacher’s personal and professional
growth as well as the successfulness in the
education process and self-efficacy (Stranovska,
Lalinska, Bobonova, 2018, 2017 [8; 9]).

However, the current situation in the Slovak
education system (Kralik, Ambrozy, 2019 [6])
shows the absence of a systematic approach to the
relevant assessment of the level of teachers'
professional competences. Nevertheless,
assessment of teachers' professional performance
belongs to one of the legal obligations of schools

L EC. Supporting teacher competence development for
better learning outcomes. Joint Report of the Council and
the Commission on the implementation of the Strategic
framework for European cooperation in education and
training (ET 2020) New priorities for European
cooperation in education and training, 2013.
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in Slovakia, or better to say, their head teachers
(Haskova, Pisonova, 2019 [4]).

The term professional competence of a
teacher refers to the demonstrable competences of
a teacher necessary for the qualified performance
of their teaching activity. It is a set of knowledge,
skills, abilities, attitudes and value orientations
that a teacher must possess in order to be
successful in the performance of their profession
and to achieve the results expected from them.

Just as there is no perfect (ideal) person,
there is no perfect (ideal) teacher. Teachers
acquire the fundamentals of their professional
competences necessary for the successful
execution of the teaching profession during their
undergraduate  studies. However, their
development is then a matter of each teacher's
own practical experience. In order for the
experience gained to have a real impact on the
development of teacher pedagogical mastery, it
must be (self)-reflected. The teacher needs to be
responded to their activity by the pupils,
colleagues and school management. In this
respect, they are assisted by assessments, where
they should also have the opportunity to express
their own opinion and attitude. Teacher
evaluation serves as a basis for changing their
educational activities; it motivates them to seek
ways to improve their professional performance
(to achieve better professional performance) and
participates in shaping and developing their
personality. Teacher's evaluation serves also as
the springboard of their further career
development, the results of evaluation provide
background for remuneration and, last but not

EACEA. Assuring Quality in Education: Policies and
Approaches to School Evaluation in European Schools.
EACEA, 2015. ISBN  978-92-9201.  DOLl:
http://dx.doi.org/10.2797/959997
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least, the results of teacher evaluation also
influence their acceptance and social status.

In order to contribute to the elimination of
the aforementioned problem of the absence of a
systematic approach to the relevant assessment of
the level of teachers' professional competences,
the national project Evaluation of Teacher
Competences (APVV-14-0446, 2015-2019) was
carried out at the Constantine the Philosopher
University in Nitra (Slovakia). The members of
the project research team were teachers from three
faculties of the university (Faculty of Aurts,
Faculty of Education and Faculty of Natural
Sciences) who, in their teaching activities, are
involved in primary and secondary teacher
training. The main objective of the project was to
develop a comprehensive model for teacher
evaluation and related to it evaluation tools. The
set of the developed evaluation tools is based on a
stratified approach (Gadusové, HaSkova,
Jakubovska, 2018 [1]) and in 2019 it was
presented in Kazan at the V International Forum
on Teacher Education IFTE 2019 organized by
the Kazan Federal University in co-operation with
the Ministry of Science and Higher Education of
the Russian Federation and the Russian Academy

http://en.sciforedu.ru/
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of Education (GaduSova, HaSkova,
Predanocyova, 2019 [2]).

The first working versions of the developed
sets of tools for evaluating teachers’ competences
were tested in school practice already in pilot
research carried out during the first stages of the
project (Stranovska et al., 2018 [10]). In addition
to the pilot research, the applicability of the
designed tools in school practice has been and still
is the object of several research investigations.
The results of one of the realized case studies
aimed at verifying the applicability of the
developed tools in practice are presented in this
article.

Methods

Methodology of Research

General Background

A starting point of the project Evaluation of
Teachers Competences was to identify those
competences in the frame of teacher professional
profile which can be considered to be the key
ones. Overview of the ten competences which
were identified as the key ones is presented in
Table 1.

Table 1

Overview of the competences identified as the key ones for a teacher's professional performance

Teacher's professional competences influencing the success of their

educational performance

C1:
C2:
C3:
C4.
C5:
C6:
C7:
C8:
Co:

forms

Ability to identify learner's developmental and individual characteristics
Ability to identify psychological and social aspects of learner's learning
Ability to develop learner's personality and their competences

Ability to create and maintain positive atmosphere in the classroom
Ability to plan and implement teacher's own professional development
Subject related professionalism of teachers

Ability to plan and manage educational process

Ability to use variety of teaching aids in educational process

Ability to select and use relevant teaching methods and organizational

C10: Ability to evaluate learner's learning achievements
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The next task was to design and develop
evaluation tools applicable to evaluate quality of
teachers teaching performance. The stratified
approach to teacher's evaluation has been based
on two specifics. Firstly, the teacher's competence
profile (different competences listed in Table 1)
has been split into three dimensions they are
connected with: learner, educational process and
teacher. The approach is closely related to the
integration model of education developed by
Kasacova (2006 [5]), which is currently the most
up-to-date since it corresponds with the current
needs of Slovak education. The second specific
feature of the developed stratified approach to
teachers' evaluation has been the design of ten
Assessment  Sheets for  evaluators/lesson
observers and relevant to them ten Self-
Assessment Sheets for teachers who are being
observed and evaluated, and, finally, ten sets of
questions  proposed for  Post-Observation
Interview of the evaluator with the
evaluated/observed teacher. This approach makes
it easier for teachers to focus on primary and
secondary aspects and phenomena of the
competence which is going to be the object of the
evaluation. This means that the developed
stratified approach to teacher evaluation brings a
new specific feature to evaluation - during one
lesson the teacher is not evaluated holistically,
different aspects of their educational performance
(all kind of competences), but only one of their
specific professional competences is observed
and assessed (i.e. each of the ten key competences
is assessed individually, in different lessons). In
this way the evaluated competence can be
observed more closely how it is applied and
whether it is applied properly in teaching process,
and various nuances of its manifestation can be
monitored.

The first step in the assessment
methodology is the evaluation of a particular
competence carried out by an evaluator (either

http://en.sciforedu.ru/
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internal evaluator, for example, head teacher,
deputy head teacher, chair of the school subject
committee, or external evaluator, for example,
inspector, member of an external evaluation body,
and others). For the observation purposes of each
of the ten competences a relevant Assessment

Sheet was developed.

As to the type of the items used in the
Assessment Sheets, majority of them are of three
kinds:

— open items, in which the evaluator records the
observed facts verbally in writing,

— closed items in which the observed facts are
recorded by using a given scale,

— tabularised closed items, in which the
evaluator notes down in the relevant columns
and lines occurrence or frequency/
intensity/level of the observed phenomena.

The scales used in the closed items of the
Assessment Sheets are four point ones (1 — yes,
2 - rather yes, 3 — rather no, 4 — no, or: yes —
mostly — partially — no) with an included
possibility to record: CNJ, i.e. cannot be judged if
the phenomenon did not occur in the observed
lesson. In the final part of the Assessment Sheet
the evaluator states some conclusions of the
evaluation and  gives  recommendations
(suggestions for improvement, to eliminate the
drawbacks found), or suggestions for further
professional development of the evaluated
teacher.

The second step of the assessment
methodology is the assessed teacher’s self-
assessment. This is done not immediately after the
lesson over, but within 24 hours after the lesson
so that the teacher had enough time to reflect on
their teaching. For this self-reflection of the
teacher relevant Self-Assessment Sheets were
developed. Analogically to the developed
Assessment  Sheets for evaluators, Self-
Assessment Sheets for the evaluated teachers
were designed for each of the ten key
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competences. The Self-Assessment Sheets more
or less copied the structure of the Assessment
Sheets in order to be mutually comparable.

The final, third step in the process of teacher
evaluation is the Post-Observation Interview. It is
suggested to carry it out within a few days after
the observation, as the evaluator must read their
own records about the observed teacher’s
competence and its implementation in their
teaching performance and compare it with the
record of the teacher’s self-assessment (to find
matches and differences, think about possible
reasons for that and possibly also about the
questions they would like to ask). The main
purpose of the Post-Observation Interview is not
to offend and criticize, but to encourage the
teacher in their endeavour or clarify any doubts
and misconducts, clarify different viewpoints
and misunderstandings and to achieve a kind of
positive conclusion about what happened in the
lesson, why it happened, whether anything could
have been done differently, and with what
impact.

In order to get a better idea about the
designed assessment tools, as an example of the
developed tools, the Assessment and Self-
assessment sheets as well as the Record Sheet for
the Post-Observation Interview for the
competence C3 - Ability to develop learner's
personality and their competences are enclosed as
the Appendixes 1-3.

Methodology of the Research and Research
Questions

The case study carried out in a lower
secondary school (ISCED 2) was one of the
several verifications implemented to prove
applicability of the developed assessment tools
and the designed assessment methodology.
Carrying out the case study was based on a mutual
agreement of the school management and the

http://en.sciforedu.ru/
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evaluated teacher with the designers of the
evaluation methodology and tools.

The aim of the case study was find a teacher
willing to be observed ten times and fill in ten
Self-Assessment Sheets in order to verify the
applicability of the whole set of the developed
Assessment and Self-Assessment Sheets for the
evaluation of all ten key competences with the
same teacher. This means that within the case
study the evaluators’ records from the Assessment
Sheets and the teacher’s records from Self-
Assessment Sheets were mutually compared and
analysed. The Post-Observation Interview was
not a part of the case study.

The evaluated teacher was a qualified
teacher of the subject technology with a long
teaching experience at school. The teacher was
evaluated by two evaluators at the same time. One
of them was the chair of the subject committee
(E1) and the second one was a colleague of the
evaluated teacher (E2), also a qualified teacher of
the subject technology with a long teaching
experience at school.

The research issue was to observe and
evaluate the ten professional competences of the
identified teacher (using the developed
assessment sheets and the newly designed
evaluation methodology) from the point of view
of a member of the school manager, the member
of the school staff (a colleague teaching the same
subject) and the evaluated teacher himself. The
analysis of the recorded assessment data was the
basis for answering the following three research
questions:

RQ1: What are the findings of the two
evaluators (E1 and E2) as to the use and quality of
application of the monitored competence in the
teaching performance of the observed teacher?
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RQ2: How does the teacher evaluate the
quality of the monitored competence use and its
manifestations during the lesson?

RQ3: To what extent do the assessments of
the evaluators and the observed teacher coincide?

Results

Research Results and their Discussion

Given the limited space, we present in detail
the evaluation findings about just one of the ten
competences monitored, in particular the first
(C1) competence — teacher’s ability to identify
learner’s  developmental and  individual
characteristics, and as to the others, we present
only the main findings.

Cl - ability to identify learner’s
developmental and individual characteristics

In evaluating the teacher’s ability to identify
learner’s  developmental and  individual
characteristics, both the evaluators and the
evaluated teacher answered ten questions in the
assessment sheets, both verbally and using the
scale. The numbers in brackets are the values of
the scale used by which the evaluator evaluated
the monitored teacher, or which the teacher used
to rate himself. In case the various verbal
evaluations were given, or in the event that only
one of the evaluators has notified certain aspects,
the designation E1 or E2 of the author of the rating
is given.

1. Was the teacher able to accept
individuality, or personality of different
pupils? How did he do it?

Evaluators (2, 2): The data in both
completed assessment sheets show that the
teacher accepted the individual needs of the
pupils, especially those with special educational
needs. They did this by getting feedback from
pupils, making sure they understood the issue
(E1). The attention of less active pupils he

http://en.sciforedu.ru/
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attracted by asking them questions. Pupils were
also given extra time (E2).

The evaluated (2): The teacher stated that he
accepted the individual needs of the pupils. He
offers help to them in the form of repetition of
instructions or individual explanation of the study
material. He chooses appropriate tasks for pupils
and allows individual pace for completing them.
The teacher has a list of pupils with special
educational needs and knows how to work with
the included pupils.

2. Did the teacher assign different types
of tasks and activities for pupils according to
their individual differences, or special
educational needs? If so, what types of tasks
were these? What needs were addressed?

Evaluators (4, 3): The teacher assigned the
same tasks to all pupils, but monitored them
during the task solution and helped them to
achieve the desired goal. The teacher was aware
about the needs of the pupils (E2). The chair of
the subject committee (E1) stated that he had
expected the teacher to use modified tasks for
teaching, with simple assignment or instruction
for pupils with special needs, which he did not do.

The evaluated (2): It follows from the self-
assessment sheet that the teacher prepares tasks
and activities for pupils that meet their individual
needs. The observed teacher stated that he tried to
explain the subject matter to the pupils by using
visual aids. He also respected the pupils’ own
pace of work.

3. Which didactic principles did he most
often use (principle of illustration, systematic
principle, principle of consciousness, principle
of specificity and suitability, activity
principle)?

Evaluators: Both evaluation sheets of the
observing evaluators show that the teacher
applied didactic principles in the lesson, which

© 2011-2020 Science for Education Today

171

All rights reserved


http://en.sciforedu.ru/welcome-journal
http://en.sciforedu.ru/journal/2020-3
http://en.sciforedu.ru/

Science for Education Today

2020, Vol. 10, No. 3

helped pupils to understand the subject matter
better. Most often he used the principle of
illustration and also the principle of suitability.
The study material was suitably chosen for the
pupils, as well as the appropriate activities for the
pupils. The teacher often asked pupils for
feedback in the teaching process in order to learn
how well they understood and acquired the subject
matter. The least used principles were principle of
consciousness and systematic principle, which are
essential for establishing a positive attitude to
learning and the ability to learn (E1).

The evaluated: It follows from the answers
to the third question that the teacher is aware of
the didactic principles and applies them in the
teaching process. Principles of illustration,
suitability and consciousness were the most
commonly applied principles. Principle of
illustration was applied in the form of using
pictures, symbols, photographs, instruments. This
option was offered to pupils not only in the phase
of explaining the subject matter, but also in the
revision phase. In the self-assessment sheet, the
teacher stated that he applied the principle of
consciousness not only in a specific lesson, but
also in everyday communication with pupils.

4. How and at what stage of the lesson, in
which tasks and assignments did the teacher
use the principles?

Evaluators: According to the evaluators, the
teacher tried to apply or applied the didactic
principles during the whole lesson, or the teacher
more preferred the principle of illustration in the
explanation phase of the lesson (E1).

The evaluated: The teacher applied the
didactic principles during the whole lesson.

5. Did the teacher apply forms of work
with pupils (individual work, group work, pair
work, and others) based on the identified
individual traits of the pupil?
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Evaluators (3, 3): The teacher used the
individual form of work and the group work in
approximately the same proportion. The groups
were created spontaneously; the individual traits
of the pupil were not addressed by the teacher
(EL).

The evaluated (2): The responses given by
the evaluated teacher show that he uses the
individual form of work, pair work and group
work in approximately the same proportion. The
teacher noted that in some pairs the weaker pupils
were passive and he left the work to be done by a
brighter classmate in the pair.

6. For what purposes did the teacher use
different forms of work with pupils?

Evaluators: In order to develop
communication skills, and to develop fine motor
skills of pupils (E1). To acquire new concepts and
practical tasks (E2).

The evaluated: In order to achieve the
objectives of the lesson.

7. Which developmental and individual
differences of pupils did the teacher take into
account during the lesson?

Evaluators: From the point of view of both
the evaluators, it was hyperactivity of some
pupils, fluctuation of attention, alternation of
emotions, social sensitivity. Pupils' reactions —
their behavior has changed after their admonition.

The evaluated: In the classroom there are
two pupils with learning disabilities — attention
fluctuation. The teacher tries to keep pupils'
attention, constantly monitors pupils with
learning difficulties. Pupil reactions — not
specified.
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8. Was the teacher able to identify
individual educational needs of pupils?

Evaluators (2, 2): The responses of both
evaluators indicate that the teacher was able to
identify the educational needs of pupils.

The evaluated (1): The teacher is acquainted
with the medical documentation of pupils, knows
the individual needs of pupils.

9. Which needs of pupils did the teacher
most often consider?

Evaluators: The teacher most often took
into account specific learning needs when pupils
were unable to keep pace.

The evaluated: Most often there was a need
to explain the study material several times.

10. How did he do this and how did the
pupils react?

Evaluators: The evaluators stated different
views: alternation of activities, feedback, and
longer time to elaborate tasks, emphasizing
instructions, development of pupil memory (E1);
checking whether the slower pupils could take
notes (E2).

The evaluated: The teacher stated
emphasizing and repeating some parts of the
explanation, assisting with writing notes.

Overall rating: The teacher is aware about
this competence; he tried to apply it in the
teaching process. It could be seen that he had an
overview of pupils' abilities and individual needs
and provided them with the necessary help. The
teacher assesses the pupil's learning achievements
objectively, applies reasonable demands, and
takes into account their efforts, conscientiousness
and individual abilities. Overall evaluation of this
teacher competence by the evaluators reached
level B, which represents the expected
performance; although in some areas partial
improvements could be made and strengths
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strengthened. The evaluated teacher rated himself
by A, which means above standard performance.

C2 - Ability to identify psychological and
social aspects of learner’s learning

Almost half of the assessed items were
scaled differently by the evaluators, but all
differences were only one-level different. The
evaluated teacher except just in one item (when he
ranked himself lower than the evaluators did - this
was related to the assessment of how he was able
to attract pupils’ attention) rated himself always
better than the evaluators did. The evaluators
were unable to assess whether the teacher was
aware about the social relationships in the
classroom (E1 — probably yes, E2 — it could not
be judged). The teacher clearly declared that he
knew the class very well.

Overall rating: the evaluators — B, the
evaluated teacher — A.

C3 - Ability to develop learner's
personality and their competences

As in the previous case, almost half of the
assessed items were scaled differently by
evaluators, but with the exception of one item,
there were again only one-level differences. In the
exception mentioned, there was a two-level
difference, but accompanied by essentially the
same verbal evaluation. E1 stated — the teacher
evaluated pupils’ performance verbally, E2
stated — the teacher rarely appreciated pupils'
progress. In all items, the teacher evaluated
himself better.

Overall rating: the evaluators — B, some
areas could have been strengthened, for example,
work with pupils from socially disadvantaged
backgrounds; the evaluated teacher — B.
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C4 — Ability to create and maintain positive
atmosphere in the classroom

The classroom climate during the lesson
was positive, friendly, relaxed, although there
were some disturbing moments, but with minimal
impact on the classroom climate. This suggests
that the teacher has experience of working with
pupils, he has mastered best practices to keep the
class in order in the classroom, and his friendly
and cheerful nature has influenced the course of
the lesson.

Overall rating: the evaluators — A, the
evaluated teacher — A.

C5 - Ability to plan and implement
teacher's own professional development

This competence cannot be assessed on the
basis of lesson observation. The evaluators did not
have some necessary information about the
teacher, so the evaluated teacher informed them
about what courses he attended, how he applies his
knowledge and skills in his field, what teaching
materials and teaching aids he has designed and
developed, how he disseminates the knowledge
and experience from the CPD trainings he attended
to his colleagues in the subject committee, how he
applies the innovative trends in his educational
work and professional development.

Overall rating: the evaluators — B, the
evaluated teacher — B.

C6 — Subject related professionalism of
teachers

The evaluators’ records differed in the
evaluation of the use of feedback and ongoing
checking of pupils' understanding and acquisition
of the study material (two-level difference in E1
and E2 evaluations) and in evaluating how the
teacher assessed the pupils, what methods, forms,
criteria he applied to do that (one-level difference).
Similarly to the previous competences, the self-
assessment sheet of the teacher shows that the
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evaluated teacher rated himself better than the
evaluators, in this case it was up to six items, but
the difference was not bigger than one-level.

Overall rating: the evaluators — B, the
evaluated teacher — A.

C7 - Ability to plan and manage
educational process

The evaluator E1 tended to score 1 and 2 in
most items, while E2 scored more frequently 2
and 3. There were only three matches in their
assessments. It was in the items asking about how
the teacher took into account the requirements set
in the school curriculum when planning the
teaching process, how he used teaching methods
supporting active learner learning, and how he
took into consideration the content and
performance requirements for the subject when
planning the lesson.

Overall rating: the evaluators — B, the
evaluated teacher — B.

C8 — Ability to use variety of teaching aids
in educational process

Differences in records of the two evaluators
occurred in the statements on the adequacy and
relevance of the methods used. The evaluator E1
rated them as “fully relevant” while the evaluators
E2 as “mostly relevant”. Similarly, the quality of
the instruction on the forms of activities was
assessed by the E1 evaluator as “clear” and by the
E2 evaluator as “factual”. But there was no
contradiction in any item. |If there were
differences, they were maximally one-level ones.

Overall rating: the evaluators - A (excellent
performance, there is no need to formulate
suggestions for improvement in any of the areas
assessed), the evaluated teacher — B (expected
performance, but the teacher still could see areas
for his improvement).
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C9 — Ability to select and use relevant
teaching methods and organizational forms

Given the content of the lesson, many of the
indicators of this ability (competence) were not
part of the professional performance of the
teacher, so the evaluators could not comment on
many questions. These were, for example, the
guestions about whether the teacher:

— has an up-to-date knowledge about teaching
aids and didactic technology that he may use
in teaching his subject (based on their
availability at school),

— can design and edit documents, charts and
presentations in MS Office,

— is able to analyze available textbooks and
their use in the teaching process,

— updates the content of teaching aids with
regard to the current developments,

— can develop an e-learning course with active
content.

The other questions (those that could have
been answered) were answered equally by the
evaluators.

Overall rating: the evaluators — A, the
evaluated teacher — A.

C10 - Ability to evaluate learner's learning
achievements

Differences in evaluators' ratings were
registered for the following items, or questions:

— Did the teacher provide feedback lo learners
during the whole lesson? (E2: 2, E2: 3)

— Did the teacher point out the pros and cons of
learners’ performance when assessing their
performance? (E1l: the evaluated teacher
focused evenly on pros and cons of learners’

performance, E2: the evaluated teacher
focused more on pros of learners’
performance)

— What was the impact of the teacher
assessment of pupils’ performance on pupils?
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(E1: activating, E2: positive - on class

climate)

Overall rating: the evaluators — B, the
evaluated teacher — B.

Based on the analysis and critical
assessment of evaluations recorded by both the
evaluators and the evaluated teacher, it was
possible to answer the set research questions.

RQ1: What are the findings of the two
evaluators (E1 and E2) as to the use and quality of
application of the monitored competence in the
teaching performance of the observed teacher?

The analysis of the records of the two
evaluators (observers) showed that during the
observed lessons the evaluated teacher proved
high level of his competency in respect to all the
key professional competences monitored, what
was stated by the evaluators in the overall rating.
Occasionally there was a one-level difference
between evaluators when evaluating some items
on the scale, but this was not a frequent case (see
above). In the selection of possible evaluation
responses there was almost a full agreement
between the evaluators. Another situation
occurred when the evaluators were supposed to
name the problem in their own words. Here
subjective opinions were already presented and
the evaluation reflected different perspectives of
one and the other evaluator on the performance of
the evaluated teacher during the lesson.
Moreover, the analysis shows that the evaluation
is less demanding if the evaluators have a choice
of answers and the comparison of the data
recorded by the evaluators with the self-
assessment data of the evaluated teacher is easier.

RQ2: How does the teacher evaluate the
quality of the monitored competence use and its
manifestations during the lesson?

From the perspective of the evaluated
teacher, his professional competences are well
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developed and their high level of application was
proved during the observed lessons. He could find
only minor areas where he can see some areas for
his further improvement. What is important,
however, is the fact that he realizes the need for
continuous development and education in order to
'keep up with the times'.

RQ3: To what extent do the assessments of
the evaluators and the observed teacher coincide?

Evaluation of almost every competence
showed that if the evaluation scale was used, the
self-assessment of the teacher was better
compared to the evaluators’ assessment. The
opposite evaluation was recorded only on one
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question (the evaluators reported better
assessment than the teacher). However, we have
to say that it was a very rare case when the self-
assessment was ranked higher than one level. This
overestimation may, in our opinion, be the result
of the teacher having long-term experience and
good practices that he can defend. We believe that
the teacher must adapt his performance in the
lesson to the abilities of pupils whom he knows
very well and therefore the view of the evaluators
who do not know the pupils so well may be
different.

An overall comparison of the evaluators'
ratings with the self-evaluation of the evaluated
teacher is provided in Table 2.

Table 2
Comparison of the recorded evaluations
Evaluation
Competence Evaluator Evaluator Evaluated
El E2 teacher
C1 B B B
C2 B B A
C3 B B B
C4 A A A
C5 B B B
C6 B B A
C7 B B B
Cc8 A A B
C9 A A A
C10 B B B

The data in the Table 2 show that the overall
ratings do not differ much, what is either the result
of well-designed assessment tools or the effort of
both the evaluators and the evaluated teacher to be
as objective as possible or they are the
combination of both these facts. Our findings are
as follows:

— the evaluators came to the consensus and
stated the same overall rating for all the
monitored competences,

— in two cases, the evaluated teacher ranked
himself higher by one level than the
evaluators did (competences C2 and C6),

— the evaluated teacher ranked himself one
level lower in the case of the competence C8.

Discussion
In relation to productivity on

Conclusions

In addition to providing answers to research
questions, the case study proved the applicability
of the developed evaluation tools in practice as
well as the reliability of the obtained data and
results. However, it also pointed out at two
important facts:
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— the importance of the post-observation — the importance of providing training for
interviews, which create space for discussion evaluators;
and justification of different assessments (or and last but not least, developing the ability
justification of their objectivity and removal of teachers to self-reflect (Haskova, Lukacova,
of subjective views on the monitored/ Noga, 2019).

observed aspects of the lesson);
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