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Abstract

Introduction. The authors investigate the problem of value changes occurring in the higher
education system. The COVID-19 pandemic, which spread around the world in early 2020, has had a
serious impact on higher education. It has led to the need to revise the axiological foundations of modern
education. The purpose of this article is to analyze the neoliberal concept of higher education in the
modern world and identify trends for the future post-COVID education.

Materials and Methods. The materials included international research articles published
between 2020 and 2021 and devoted to the subject under study, as well as a sociological study conducted
in the Republic of Kazakhstan and investigating well-being and value orientations of students during
the COVID-19 pandemic. A sample of 1,000 university students from all 14 regions in Kazakhstan was
interviewed. The main proportion of students was retained in the sample (by gender, language of
instruction, nationality, years of study and degree programmes). The study was conducted using the
Google Forms application. The main research methods were content analysis of scholarly literature
(more than 40 international sources), as well as analysis based on the results of the sociological survey
of students in Kazakhstan.
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Results. The authors revealed that if at the very beginning researchers paid attention to such
negative aspects of the pandemic as poor technical equipment, Internet failures, unpreparedness of
academic staff and students for online learning, the growth of student debts due to job loss, etc., then it
soon became clear that the pandemic affected not only the external (economic, technical) side of
education, but also its very essence. Today, researchers all over the world are critically analyzing the
foundations of modern higher education - neoliberal concepts that have dominated in different countries
since the late twentieth century and the development of globalization. It is shown that the current global
educational crisis has not been caused by the pandemic, but by the unaccounted negative consequences
of the deep penetration of neoliberalism ideas into society (market relations, uncontrolled competition,
weakening of the role of the state, weak support for social sectors of the economy, etc.). The authors
argue that societies with a developed system of neoliberal higher education experience more stress than
developing, traditional ones like Kazakhstan, since the basis of education of the former is mainly the
market and monetary-market relations, the basis of the latter is moral, intangible values of education.

Conclusions. Exploring the prospects of post-secondary education based on international
research investigations, the authors have put forward the ideas about the need to abandon neoliberalism
in favor of greater humanization, fundamentalization and ecologization of education, strengthening
state control and financing. The authors consider this as the only possible form for progressive
development of higher education after the pandemic.
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Introduction

The coronavirus pandemic, which has
spread widely around the world in 2020, has not
pass by any area of human activity. It pushed
some industries towards rapid growth, while other
areas significantly slowed down. As for the
education sector, the pandemic has not only
changed the format of education, but also
seriously raised the question of the essence of
education. At first, it was believed that the main
negative factors of the pandemic were disruptions
in the work of educational institutions, poor
technical equipment, interruptions in the Internet
work, limited access to educational products,
weak digital training of teachers and students,
growing unemployment in the educational sphere,
growth of student debts, etc.l. But it soon became
clear: all this is just the top of the iceberg. The

L UN Concept Note. Education in the COVID-19 era and
beyond. UN, 2020. URL:

COVID-19 pandemic has shaken the essential
foundations of education: its ability to exist.

The relevance of this study is due to the fact
that the coronavirus pandemic is a fairly new
phenomenon. And, contrary to all expectations, it
has penetrated quite deeply into the educational
process, slowly transforms it, changes both the
external (formal) side of education and the
internal (content).

Education was suddenly devalued. Students
began to realize clearly that a loan taken for
educational reasons, most likely, will not return a
debit in the form of a prestigious job or salary. The
investments are unlikely to be ever paid off at all.
The situation before the pandemic had been
already extremely tense, in this area there were
such problems as a reduction in student

https://www.un.org/sites/un2.un.org/files/policy_brief -
_education_during_covid-19 and_beyond_russian.pdf
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enrollment?, a student debt crisis®, low wages of
graduates, growing unemployment, etc. The
pandemic  significantly  exacerbated these
problems.

“Is it worth studying further?”* — this
question is asked by millions of students in the
United States. Most young people in Australia
claimed that they were unlikely to retire before the
age of 65, find their dream house or work related
not only to paying bills®. The average life
satisfaction score among English students is
5.8 (out of 10); however, it is still significantly
lower in comparison to the adult population in the
UK (7.0)°.

All these factors state about a serious
disappointment of student youth with the sphere
of higher education, calls into question the need
for further education and the employment
prospects after graduation.

At the same time it becomes obvious that
after such total criticism there can be no question
of a return to “normality”. The current concept of
higher education, thanks to the pandemic, has
reached its bottom. We may observe a shift in
educational paradigms soon. The neoliberal
concept in education is running out of itself.

The purpose of this paper is to study the
well-being and values of student youth in the
world (based on research of foreign scientists) and
in Kazakhstan, the largest country in Central Asia

2 Where Did All the Students Go? The Chronicle of
Higher Education. 2019. URL: https://www.chroni-
cle.com/article/where-did-all-the-students-go

3 Student Loans Owned and Securitized, Outstanding.
FRED, Federal Reserve Bank of St. Louis. FRED, Fed-
eral Reserve Bank of St. Louis. 2021. URL:
https://fred.stlouisfed.org/series/SLOAS

4 Hiler T. How COVID-19 Made Higher Education Value
a Top Priority. Third way, 2020. URL:
https://www.thirdway.org/memo/how-covid-19-made-
higher-education-value-a-top-priority

5 Zhou N. Young Australians delaying life goals due to
pandemic and feel pessimistic about future. The Guard-
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(based on a conducted
1000 students).

Among the tasks: researching foreign
literature on neoliberalism and the impact of the
pandemic on higher education, analyzing foreign
surveys, conducting our own sociological survey
in Kazakhstan, conducting a comparative
analysis.

More serious scientific works are required
to understand what education should be after
pandemic and what new educational paradigms
should be founded. In this study we will only try
to figure out which factors have influenced most
significantly on the effectiveness of higher
education and what prospects for post-COVID
education we may have in future.

survey among

Literature review

The neoliberal educational concept, as well
as the impact of pandemic on the higher
educational system are now being carefully
studied by various researchers around the world.

The origins of neoliberalism have been well
discussed in numerous papers (see, e.g., Centeno
and Cohen [1], Hursh and Henderson [2], and
Peters [3]).

It should be noted that many authors tend to
view neoliberalism as the dominant ideology of
globalization 7, a global agenda [4]. Having
emerged in the economic theory in the middle of

ian. 2020. URL: https://www.theguardian.com/busi-
ness/2020/nov/05/young-australians-delaying-life-goals-
due-to-pandemic-and-feel-pessimistic-about-future

6 Office for national statistics. Coronavirus and higher ed-
ucation students: England, 4 to 12 May 2021. URL:
https://www.ons.gov.uk/peoplepopulationandcommu-
nity/healthandsocialcare/healthandwellbeing/bulle-
tins/coronavirusandhighereducationstudents/eng-
land4to12may2021

" Antipov D., Bakirov E. Neoliberalism in Education: An
Analysis of the Global Economy of Education. Economy
philosophy, 2017, no. 1, pp. 74-91. URL:
https://www.elibrary.ru/item.asp?id=29257209

© 2011-2022 Science for Education Today

32

All rights reserved


http://en.sciforedu.ru/welcome-journal
http://en.sciforedu.ru/journal/2022-1
http://en.sciforedu.ru/
https://portal.issn.org/resource/ISSN/2658-6762
https://www.chronicle.com/article/where-did-all-the-students-go
https://www.chronicle.com/article/where-did-all-the-students-go
https://fred.stlouisfed.org/series/SLOAS
https://www.thirdway.org/memo/how-covid-19-made-higher-education-value-a-top-priority
https://www.thirdway.org/memo/how-covid-19-made-higher-education-value-a-top-priority
https://www.theguardian.com/business/2020/nov/05/young-australians-delaying-life-goals-due-to-pandemic-and-feel-pessimistic-about-future
https://www.theguardian.com/business/2020/nov/05/young-australians-delaying-life-goals-due-to-pandemic-and-feel-pessimistic-about-future
https://www.theguardian.com/business/2020/nov/05/young-australians-delaying-life-goals-due-to-pandemic-and-feel-pessimistic-about-future
https://www.ons.gov.uk/peoplepopulationandcommunity/healthandsocialcare/healthandwellbeing/bulletins/coronavirusandhighereducationstudents/england4to12may2021
https://www.ons.gov.uk/peoplepopulationandcommunity/healthandsocialcare/healthandwellbeing/bulletins/coronavirusandhighereducationstudents/england4to12may2021
https://www.ons.gov.uk/peoplepopulationandcommunity/healthandsocialcare/healthandwellbeing/bulletins/coronavirusandhighereducationstudents/england4to12may2021
https://www.ons.gov.uk/peoplepopulationandcommunity/healthandsocialcare/healthandwellbeing/bulletins/coronavirusandhighereducationstudents/england4to12may2021
https://www.elibrary.ru/item.asp?id=29257209

Science for Education Today

2022, vol. 12, issue 1

XXth century, neoliberalism soon penetrated into
all other areas of human life. In the field of
education the neoliberal concept has dominated
for the last 20 years (since the end of the 90s) [5].

Academic capitalism is broadly defined as
“the involvement of colleges and faculty in
market-like behaviors,” and these behaviors have
seemingly been increasing over the past twenty
years® [6]. So, the essence of neoliberalism in the
educational system is the inclusion of education
in the market economic model. In this respect,
economic globalization, “West’s triumph”, which
led to the expansion of capitalism into the higher
educational system, is considered to be the trigger
of growth®.

The neoliberal paradigm of higher
education is characterized by a market approach
to the admission of students (mostly foreign)*°,
global capitalization and commercialization of
higher education, as well as the integration of
financial markets [7].

It happened well ahead of the pandemic
when scientists admitted that neoliberalism in
educational policy had a tendency to generate a
technical rationalistic approach to knowledge and
its values [8, p. 509].

The goal of education shifts from the
intention to educate autonomous and hard-hitting
participants of democracy to the desire to produce
a positive and able-bodied workforce [9].

Peters [10] believes that we have entered the
phase of knowledge capitalism. This shift has also
been characterized as cognitive (bio) capitalism
[11], since the knowledge economy is based on
the constructions of intangible (intellectual and
affective) labor, rather than physical labor as the
production basis [12]. This resulted in the
upbringing of an economically responsible and

8 Ashilova M., Begalinov A., Begalinova K. Kazakhstani
Higher Education. Overview. Almaty, 2021. 240 p.

% Klak T. Globalization and Neoliberalism: The Caribbean
Context. Rowman & Littlefield. Lanham, 1998.
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“economically selfish” person [13, p. 314].
Phillips and Ilkan argue that now the
responsibility falls on people who must “become
self-regulating ... and market-aware” [14, p. 397].

The wvalue of knowledge within the
frameworks of neoliberal educational paradigm
lies in its usefulness for the development of
human capital [15, p. 222]. Thus, the role of
schools and universities in personal education has
changed markedly over the past thirty years:
graduation can be viewed as the creation of an
intellectual worker [4].

The given interpretation of education and its
goals, as well as the entire neoliberal approach to
education in the era of pandemic, show their total
inconsistency.

The current coronavirus  pandemic,
according to Giroux, is more than a medical crisis,
it is also a political and ideological crisis. It is a
crisis rooted in years of neglect by neoliberal
governments that denied the importance of public
healthcare and public welfare while refusing to
fund the institutions which made their existence
possible. At the same time, this crisis cannot be
separated from a crisis of huge inequalities in
wealth, income and power. It cannot be separated
from the crisis of democratic values, education
and environmental destruction [16].

The COVID-19 pandemic has brought the
contemporary global university into further crisis
[17].

The major “clients” and “consumers” of
modern society are students who grow aware of
the failure of the neoliberal educational paradigm.
Studies around the world demonstrate students'
dissatisfaction with higher education and, as a
result, with the prospects for their lives in the
pandemic era.

10 Went R. Globalization: Neoliberal Challenge. Radical
Responses. Pluto Press, London, 2000.
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Thus, as follows from the survey conducted
by Goodwin Simon Strategic Research in the
USA, American respondents showed less clarity
about their goals and ideas for their future work
or career, many students in the USA are not sure
whether they should continue to study at
university®?.

In Australia, the majority of students is
unsure of their financial future (64 %) and
postpone the process of achieveing their basic life
goals due to the Covid-19 pandemic (69 %). This
was shown by a survey that revealed widespread
pessimism. 84 % of 1,000 young Australians said
that it had become harder to get a job after Covid-
19%2,

In Russia, 57.2 % of respondents among
students said that they were losing control over
the situation and their lives, felt the loss of their
goals, absence of plans and total uncertainty?2,

According to a large-scale study conducted
by Deloitte, which covered 27.5 thousand people
around the world, the most important concerns of
young respondents are related to family well-
being (41 %), long-term financial future (41 %)
and career prospects (40 %),

The crisis in higher education also affected
the mental well-being of young people.

' How COVID-19 and Other Events are Shaping Young
People’s Perceptions of the Future. URL: Equitable Fu-
tures National Youth Poll 2020—-2021. https://www.equi-
tablefutures.org/covid19/

2 Zhou N. Young Australians delaying life goals due to
pandemic and feel pessimistic about future. The Guard-
ian. 2020. URL: https://www.theguardian.com/busi-
ness/2020/nov/05/young-australians-delaying-life-goals-
due-to-pandemic-and-feel-pessimistic-about-future

13 Young people developed pandemic fears. 2020. URL:
https://urfu.ru/ru/news/35209/

14 Deloitte investigated the mood of millennials during the
pandemic. 2020. URL.: https://frankrg.com/20855

15 The impact of COVID-19 on the mental health of ado-
lescents and youth. 2020. URL.:
https://www.unicef.org/lac/en/impact-covid-19-mental-
health-adolescents-and-youth

http://en.sciforedu.ru/
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According to a UNICEF survey on the
impact of COVID on the mental health of
adolescents and young people, conducted in
9 countries around the world and organized
among over 8,000 respondents, one in three
responded that felt anxious (27 %) and another
15 % felt depressed. 43 % of girls and 31 % of
boys were pessimistic about the future?®.

According to the International Labor
Organization's report Youth and the COVID-19
Pandemic: Impact on Jobs, Education, Rights and
Mental Health, 50 % of young people have the
potential to experience feelings of anxiety or
depression, and another 17 % are likely to have
already experienced these problems?®.

In Canada, one out of four student
respondents noted that the stress level was above
critical thresholds [18].

In the USA analysis based on student
interviews showed increased stress and anxiety
due to the outbreak of COVID-19 (71 %)’.

Thus, COVID-19 pandemic has exposed the
moral vacuum and economic gaps at the heart of
the neoliberal "development” model that has
dominated global economic relations since the
1980s18. It is an ideology which respects market
and discards everything that makes us humans®®.

16 Youth and COVID-19: impacts on jobs, education, rights
and mental well-being. Due to the COVID-19 pandemic,
more than 70 percent of young people are unable to study
properly. Report of the International Labor Organiza-
tion. 2020. URL: https://www.ilo.org/mos-
cow/news/WCMS_753125/lang--ru/index.htm

' How COVID-19 and Other Events are Shaping Young
People’s Perceptions of the Future. Equitable Futures Na-
tional Youth Poll 2020-2021. URL.: https://www.equita-
blefutures.org/covid19/

18 Monbiot G. Neoliberalism — the ideology at the root of
all our problems. The Guardian. 15 April. 2016. URL:
https://www.theguardian.com/books/2016/apr/15/ne-
oliberalism-ideology-problem-george-monbiot

19 Metcalf S. Neoliberalism: the idea that swallowed the
world. The Guardian. 18 August. 2017. URL:
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Instead of using the economy at the service of
citizens, neoliberalism forced workers to serve the
needs of market?,

The educational system does not prepare
students for life. It prepares them only for a
profession or work. They must learn to cope with
life on their own?L,

As a result, today there is a situation of total
crisis generated by the dominance of neoliberal
attitude to the world: the medical crisis quickly
spread to other spheres of life and affected the
higher education system very sensitively.

Methods

This study is designed to examine the well-
being and values of student youth in Kazakhstan
in order to reveal how significantly the pandemic
has hit the views of young people and their
prospects for future. The study will also show
how deeply the neoliberal ideas in education have
penetrated into Kazakhstan's universities and how
this has affected the views of young people about
their future.

The study involved students of higher
educational institutions of the Republic of
Kazakhstan. In total 1000 people were surveyed.
The study covered all 14 regions of Kazakhstan,
students of different courses (from 1 to 4),
different departments (studying in Russian,
Kazakh and English), different specialties
(technical, humanitarian, medical, etc.).

However, the selection series retained the
bulk of students (male / female population, the
share of large metropolitan areas and small towns,
popular and unpopular specialties, etc.).

https://www.theguardian.com/news/2017/aug/18/neoli-
ber alism-the-idea-that-changed-the-world

20 McCloskey S. COVID-19 has Exposed Neoliberal-
Driven ‘Development’: How can Development Educa-
tion Respond? Policy and practice. A development edu-

http://en.sciforedu.ru/
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The study was limited to the online format,
since a quarantine situation is still in effect in
Kazakhstan. Students study in the remote mode,
social contacts in many regions are significantly
limited. The research was conducted with the use
of Google Forms application. Based on the
analysis of sociological survey, the life priorities
of Kazakhstani students, their expectations from
studying at universities, as well as the level of
satisfaction with education during pandemic are
shown.

Out of 1000 students of Kazakhstan
universities who took part in the survey, 78.5 %
were women and 21.5 % were men.

The positions of students from all
14 regions of Kazakhstan are presented. The
largest number of survey forms came from
Almaty and Almaty region (31.8 %), Shymkent
and Turkestan region (11 %) and Karaganda
(10.4 %). 5.9% each — from Kostanay and
Pavlodar, 5.7 % — from East Kazakhstan region,
5.4 % — from Kyzylorda, 5.1 % — from Aktobe,
4.6 % — from Atyrau, 4.4% - from North
Kazakhstan region, 2.9 % — from WKO, 2.6 % —
from Nur-Sultan and Akmola region, 2.5% —
from Mangistau region, 1.8 % — from Taraz and
Zhambyl region.

The survey involved students from various
departments and specialties, including: students
of humanities (45.8 %), education (17.2 %),
social sciences, economics and business (13.7 %),
natural sciences (5,2 %), technical sciences and
technologies (5 %), services (4.5 %), arts (3.3 %),
law (2.6 %), agriculture (2.3 %), medicine (2 %).

According to the courses of study, the
respondents were distributed as follows: 1st

cation review. 2020. pp. 174-185. URL: https://www.de-
velopmenteducationreview.com/issue/issue-30/covid-
19-has-exposed-neoliberal-driven-‘development’-how-
can-development-education

2l Gupta A. Value education in higher education. 2020.
DOI: https://doi.org/10.13140/RG.2.2.16787.84005
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course — 47.3%, 2nd course — 21.1%, 3rd
course — 20 %, 4th course — 11.6 %.

By ethnical identity, the survey was mainly
passed by students of Kazakh nationality
(85.1 %), as well as Russian (5.3 %), Korean
(2.7 %), Uzbek (1.3 %), Uyghur (1.2 %)) and the
rest (less than 1 %: Tajik, Tatar, German, etc.).

By age, the respondents presented the
opinions of students of higher educational
institutions of the Republic of Kazakhstan under
18 years old (46.2 %), 19-21 years old (48.3 %),
22-24 years old (4.8 %) and over 24 years old
(0.7 %).

Thus, the representative composition of the
participants in the online sociological survey
reflected the diversity of participants' judgments

http://en.sciforedu.ru/
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on topical issues of modern higher education and
can be considered as a reliable source of
conclusions.

Results

Higher education in Kazakhstan “as seen
by respondents”

The study revealed the following trends in
the views, value orientations and well-being of
student youth in Kazakhstan:

To the question “Do you have a definite
goal in your life?” the overwhelming majority of
respondents answered positively (86.6 %) (see
Figure 1)?2. Only 2.9 % of students noted that they
had no goal in life, 10.5 % — found it difficult to
answer.

Figure 1. Having a goal in the lives of the respondents

Among the goals the respondents most
often noted: to become a qualified specialist, to
fulfil one's potential, career growth, creating a
family, achieving financial independence, success
in business, traveling.

In the answers to the question “What is the
most valuable thing to you in your life?” (see

22 Ashilova M., Begalinov A., Begalinova K. Kazakhstani
Higher Education. Overview. Almaty, 2021. 240 p.

Figure 2) 2 the overwhelming number of
respondents indicated family (60.9 %), health
(14.1 %), career (9.5%), money (4.8 %) and
education (2.8 %). Everything else (friends, love,
etc.) took 7.9 %.

2 Ashilova M., Begalinov A., Begalinova K. Kazakhstani
Higher Education. Overview. Almaty, 2021. 240 p.
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Figure 2. Values in the lives of respondents

Despite all pandemic challenges and
difficulties of education in recent vyears,
respondents generally highly appreciate the
importance of university education. In particular,
the acquisition of professional skills is significant
for them. So, in their opinion, studying at
university is important because it allows you to
acquire a profession (44.7 %), become educated
(33.4 %), prepare for an independent life
(15.1 %), establish yourself among close people
(1, nine %). Also, studying at university,

according to respondents (4 %), helps to become
rich, broaden horizons, get a diploma, establish
communication with people and peers, avoid
military service, etc.

Most of the respondents believe that higher
education of good quality will help ensure a
successful career and self-realization.
820 respondents (82 %) supported this position,
82 respondents (8.2 %) did not, another 98 found
it difficult to answer (9.8 %) (see Figure 3)%.

Figure 3. The role of higher education in career and self-realization

24 Ashilova M., Begalinov A., Begalinova K. Kazakhstani
Higher Education. Overview. Almaty, 2021. 240 p.
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In the next question the respondents were
asked to think about the results of their future
profession. Most of the students agreed with the
statement that work should bring pleasure
(49.8 %), another 22.3 % believe that work

http://en.sciforedu.ru/
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should be useful to people. No less part of the
respondents expressed the opinion that work
should bring a high income (21.7 %) and be
prestigious (6.2 %) (see Figure 4)%°.

Figure 4. Characteristics of future work

To the question about the importance of
material values, the respondents' answers formed
as follows: for most of the students, spiritual
values were more important than material ones

(57.2 %). For 19.1% - material values are the most
important things in life. Another 23.7 % of
students found it difficult to answer (see
Figure 5)%°.

Figure 5. The importance of material and spiritual values

% Ashilova M., Begalinov A., Begalinova K. Kazakhstani
Higher Education. Overview. Almaty, 2021. 240 p.

% Ashilova M., Begalinov A., Begalinova K. Kazakhstani

Higher Education. Overview. Almaty, 2021. 240 p.
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When asked what feelings the respondents
most often felt, the answers were as follows:
normal vitality, feel of calm (48.5 %), emotional
uplift, cheerfulness (30.9 %). It should be noted
that some respondents (9 %) felt a state of
imbalance, a feeling of anxiety, another part
(4.8 %) were depressed, and 4.2 % had a feeling

http://en.sciforedu.ru/
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of indifference to everything (see Figure 6)?%’.
Among other answers, students indicated more
often negative feelings, such as emotional
carousels, fear, fatigue, loneliness, aggression,
depression, sadness, shame, apathy, anxiety, guilt,
disgust, etc. Out of the total number of answers,
every fifth student noted a negative feeling.

Figure 6. Feelings experienced by respondents

To the next question in the survey “What
causes fear and uncertainty in your future life?”,
students noted fear of not fulfiling themselves
(54 %), problems with employment (11.4 %), fear
of being left without a livelihood (11.2 %),
problems with health (10.3 %), problems with

27 Ashilova M., Begalinov A., Begalinova K. Kazakhstani
Higher Education. Overview. Almaty, 2021. 240 p.

marital status (8.5 %) (see Figure 7). In their
responses, the students also shared that they were
worried about the fear of not finding themselves,
fear of unknown, political situation in the world,
fear of prolonged depression, addiction, fear of
future obstacles, etc.

2 Ashilova M., Begalinov A., Begalinova K. Kazakhstani
Higher Education. Overview. Almaty, 2021. 240 p.
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Figure 7. Fears of respondents

The coronavirus pandemic forced all high, 30.2 % — above average, 24.5 % — average.
universities in Kazakhstan to switch urgently to a A small part of students believe that the quality of
distant format. But have universities managed to education has decreased: 3.2 % believe that it has
save the quality of education? Students answered become below average, and 1.3 % — as low (see
this question differently: most of the respondents Figure 8)%°.

(40.8 %) rated the quality of distant education as

Figure 8. Distant education quality

2 Ashilova M., Begalinov A., Begalinova K. Kazakhstani
Higher Education. Overview. Almaty, 2021. 240 p.
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The level of satisfaction with the education 343% — 5, 21.9% — 3. A small part of the
received at university varies from 1-5: most of the students gave a grade of 2 (5.5 %) and 1 (1.5 %)
respondents gave a grade of 4 (36.8 %), another (see Figure 9)%.

Figure 9. The rate of satisfaction with received education

When asked if your life goals coincide with 6.3 % of respondents answered negatively and
your future profession, almost half of the 2.8 % found it difficult to answer (see Figure
respondents noted that partially coincided 10)3L,

(47.6 %), another 43.3 % — fully coincided. Only

Figure 10. Coincidence of life goals with the future profession of the respondents

%0 Ashilova M., Begalinov A., Begalinova K. Kazakhstani 31 Ashilova M., Begalinov A., Begalinova K. Kazakhstani
Higher Education. Overview. Almaty, 2021. 240 p. Higher Education. Overview. Almaty, 2021. 240 p.
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To the next question about their plans to
work in their specialty in future, the
overwhelming majority of respondents answered

http://en.sciforedu.ru/
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positively — 67.4 %. 24 % found it difficult to
answer and 8.3 % of respondents did not plan to
work in their specialty in future (see Figure 11)%.

Figure 11. The respondents’ plans to work in their specialty in future

Finally, in conclusion, the respondents were
given the opportunity to make their proposals for
improving the quality of higher education in
Kazakhstan. Among the answers the following
suggestions were made: for teachers — to be more
objective and to treat students with greater
understanding, to provide more practical lessons,
to listen to young people and be able to consult
with students, to make education accessible, to
add financial literacy as a compulsory subject, to
give more topical information at lectures, to
present lecture materials in a creative way, to
recommend more books for reading, to share
more available information resources on the
Internet, to increase salaries of teachers so that
they have more motivation, to open special clubs
for specialties, etc.

32 Ashilova M., Begalinov A., Begalinova K. Kazakhstani
Higher Education. Overview. Almaty, 2021. 240 p.

Discussion

Based on the research carried out in
Kazakhstan, the largest country in Central Asia,
we come to the following conclusions:

1) the pandemic did not significantly affect
the existence of life goals and attitudes of
Kazakhstani youth.

As the survey shows, the majority of
Kazakhstani students, despite the pandemic and
all its negative consequences, have not lost their
clear and definite life goals. They stick to their
goals up to current day. For most, this goal is in
professional and career growth, self-realization,
and family creation. For the absolute majority of
the surveyed students (over 90 %), their life goals
still partially or completely coincide with their
chosen professions.

In this context, Kazakhstani students are
more resistant to the negative consequences of the
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pandemic than young people are from other
countries. It seems that the reason for this is
family support. Kazakhstan is the largest Central
Asian country with a prominent oriental
mentality, where kinship ties are still important in
the lives of young people. Thanks to this, students
have the opportunity to worry less about their
financial well-being, relying on family support.
And, as a result, the pandemic has less impact on
their life values and goals.

2) In the value picture of the world of
Kazakhstani students, the predominant place is
occupied by the family. Career and money
amount to small 9.5 % and 4.8 %, respectively.

Globalization and neoliberal attitudes with
their call for unlimited competition, free market
and individualism, as we see, have not penetrated
deeply into Kazakhstani society yet. By inertness
the attitudes of traditional society with the cult of
family and traditions are strong. Therefore, the
majority of Kazakhstani students, unlike Western
students, do not really think about the prospects
for career growth and material returns in the form
of employment, prestigious work or high wages,
preferring to establish family relationships.

From this it can be concluded that young
people in Kazakhstan do not draw a direct
parallel: tuition fees at university (credit) = high
salary (debit). On the contrary, only every fifth
student noted the necessity of the future
profession profitability. While almost half of the
surveyed respondents claimed for the need to
enjoy work and another quarter — for the
usefulness of it to people. This suggests that
neoliberal attitudes and objections to education as
an instrument of future financial well-being
among students in Kazakhstan are still extremely
weak.

3) Despite the difficulties that have arisen in
the pandemic era, the faith of Kazakhstani
students in higher education is still strong. The
quality of distant education in Kazakhstan is
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assessed by young people as high, but to a grade
of 4.

Unlike foreign  students, who are
increasingly asking the question “Is it worth
continuing their studies at university?”, the
overwhelming majority of Kazakhstan students
(82 %) are sure that higher education will help
them to get successful career and self-realization.
It seems that the reason for this is in a consistent
and stable society, strong family traditions
developed in Kazakhstan after the USSR collapse,
and in a social support of the state.

Kazakhstan is a country with small
population (only 19 million people). And there are
fewer problems with admission to higher
educational institutions, with employment and
other issues than in other countries of the world
characterized by a high population density,
migration, military conflicts, etc. Therefore,
students in Kazakhstan feel more protected and
look forward with greater optimism.

4) Nevertheless, the global trends and
pandemic mood did not pass by Kazakhstani
students. Every fifth student in Kazakhstan
experiences negative feelings (a state of
imbalance, anxiety, depression, indifference,
etc.). Among the main fears of young people: fear
of not fullfilling oneself, problems with
employment, fear of being left without a
livelihood, health problems and marital status.

In this regard, Kazakhstan is no exception.
Just like young people from other countries in the
world, stress and depression among young people
is growing in Kazakhstan. However, the level of
stress, as shown by the survey, is not as high as
among students from other countries.

For comparison, according to the UNICEF
survey on the impact of COVID on mental health
of adolescents and young people, conducted in
9 countries of the world and covering more than
8 thousand respondents, one in three responded
that felt anxiety (27 %) and another 15 % were
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depressed. 43 % of girls and 31 % of guys were
pessimistic about the future®:,

According to the International Labor
Organization's report “Youth and COVID-19
Pandemic: Impact on Jobs, Education, Rights and
Mental Health”, 50 % of young people have the
potential to experience feelings of anxiety or
depression, and another 17 % are likely to have
already experienced these problems®*.

In Russia, along with the growth of
traditional fears, young people started to have
new, pandemic ones. These fears were either
absent before the coronavirus, or were very weak.
According to the study, 88 % of survey
participants noted that the pandemic increased
their state of anxiety. 65.9 % of respondents were
worried about the state of health, both their own
and their relatives and friends. Fears about the
future are among leaders (57.2 %): respondents
note that they are losing control over the situation
and their lives®.

In Canada, one out of four student
respondents noted that the stress level was above
critical thresholds [18].

In the USA analysis based on student
interviews showed increased stress and anxiety
following the COVID-19 outbreak (71 %).
Multiple factors that contributed to increased
levels of stress, anxiety and depressive thoughts
among students were identified. These include
fear and anxiety for their own health and for the
health condition of people close to them (91 %),
difficulties with attention concentration (89 %),
sleep disturbances (86 %), decreased social

3 The impact of COVID-19 on the mental health of ado-
lescents and youth. 2020. URL:
https://www.unicef.org/lac/en/impact-covid-19-mental-
health-adolescents-and-youth

34 Youth and COVID-19: impacts on jobs, education, rights
and mental well-being. Due to the COVID-19 pandemic,
more than 70 percent of young people are unable to study
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interactions due to physical distance (86 %), and
increased anxiety for their academic progress
(82 %)*°.

As we can see, the level of stress and
depression among Kazakh youth is less than
among young people in Europe, America or
Russia. However, Kazakhstani students did not
escape the negative impact of pandemic and also
began to experience more negative feelings.

Abstracting from the results of study
conducted among students in Kazakhstan during
the COVID-19 pandemic, as well as from the
results of other world studies, we will summarize
some theoretical results.

The neoliberal model of university
organization, which has become especially
popular in the world and post-Soviet countries
after the USSR collapse, does not justify itself.
Having become the ideology of globalization and
penetrating deeply into the sphere of education,
neoliberalism enables the disintegration of
personality rather than its formation. This is
evidenced by disorientation of student youth in
the USA, Europe and Australia — the market chain
“education-skill” “prestigious  work-high
income” was interrupted. And the meaning of
whole education now is also under the question.
In this regard, in countries with a high level of
neoliberalism penetration, the level of stress,
anxiety and depression among young people is
growing especially rapidly.

In Kazakhstan, neoliberal ideas in education
meet with widespread opposition among teachers
and public figures, many of whom were brought

properly. Report of the International Labor Organiza-
tion. 2020. URL: https://www.ilo.org/mos-
cow/news/WCMS_753125/lang--ru/index.htm

% Young people developed pandemic fears. 2020. URL:
https://urfu.ru/ru/news/35209/

% How COVID-19 and Other Events are Shaping Young
People’s Perceptions of the Future. Equitable Futures Na-
tional Youth Poll 2020-2021. URL.: https://www.equita-
blefutures.org/covid19/
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up by the Soviet Union school along with the
values of traditional Kazakhstani society.
Therefore, young people treat education in a
slightly different way than their peers from other
countries, highlighting spiritual, non-material
aspects of education and thereby suffering less
from financial difficulties that they may face in
future. For the majority of Kazakhstani students
the main life goals, as well as the goals of
studying at university are to become qualified
specialists, achieve self-realization, career
growth, create a family, get financial
independence, success in business and travelling.
Only 4 % of students linked university studies
with subsequent financial well-being. Most
students see the value of education in the
acquisition of a profession (44 %), education
(33 %) and preparation for an independent life
(15 %).

Nevertheless, Kazakhstan is a part of the
global market, including education. This means
that the problems of neoliberal school will sooner
or later appear on this stage, too.

On one hand, the neoliberal governments of
the world are striving to cope with the pandemic
as quickly as possible, trying to balance the risks
between the disease of society and the decline of
economies, continuing “development” (read:
survival)®’. On the other hand, more and more
scientisits all over the world are criticizing a
neoliberal approach to education that does not
teach young people to cope with life, but only
provides them with a set of standardized,

37 McCloskey S. COVID-19 has Exposed Neoliberal-
Driven ‘Development’: How can Development Educa-
tion Respond? Policy and practice. A development edu-
cation review, 2020, pp. 174-185. URL: https://www.de-
velopmenteducationreview.com/issue/issue-30/covid-
19-has-exposed-neoliberal-driven-‘development’-how-
can-development-education

% Gupta A. Value education in higher education. 2020.
DOl https://doi.org/10.13140/RG.2.2.16787.84005
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fragmented and skills and
information®,

It is worth noting that scientists had actively
criticized neoliberalism in earlier times. An
American scientist Michael Apple is convinced
that neoliberalism undermines the foundations of
the entire educational system. It led to the extreme
commercialization and consumerization of the
educational system. ‘“Private education is
undoubtedly good, but state one — is bad. Public
schools seem to be "black holes” into which
money is poured, and then they disappear without
giving any results .... Schools are created for
teachers and officials, not for “consumers.” In a
nutshell, for neoliberals the world is a huge
supermarket. "Consumer choice" is a guarantor of
democracy. Education is considered to be the
same product as bread, cars or television”°,

The main disadvantages of neoliberalism in
education are outlined as follows:

— new social inequality, as better-off young
people can afford better education. “There has
been a change in the main line in the goal-setting
of educational process: now education is not a tool
for overcoming social inequality, but, on the
contrary, now it is a kind of factor of social
differentiation  through the provision of
educational services at different level depending
on the economic capabilities of the “customer” of
education. This situation spurs the mechanism of
"natural selection”, within the framework of
which new criteria of social justice are
established”*°,

rapidly aging

3 Apple M.W. Between Neoliberalism and Neoconserva-
tism: Education and Conservatism in a Global Context.
In: Torres, N.B. (Ed.) Globalization and Education: Crit-
ical Perspectives. Routledge, New York, 2000, pp. 57—
78. URL: https://longviewoneducation.org/wp-con-
tent/uploads/2018/01/BetweenNeoliberalismNewcon-
servatism.pdf

40 Khmelinin A. A. The Problem of Social Justice in Ne-
oliberal Political Doctrine and Practice: A Theoretical
Analysis. Scientific Yearbook of the Institute of Physics
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— standardization of educational process to
the detriment of scientific schools and university
traditions*!,

— loss of cultural identity, a gap between
education and national cultures in the conditions
of globalization. As a result, education becomes
incapable of performing the function of society
reproduction.

— a decrease in the share of public
investments in higher education establishments
due to competition and university
entrepreneurship, which leads to decrease in
fundamental research and continuation of
academic traditions,

— transformation of teachers and professors
into sellers of educational services, and students
into their clients, which significantly changes the
architectonics of educational process, forcing
teachers to adapt to the wishes of students, often
to the detriment of their own education,

— symbolic replacement of the concept of
“knowledge” with “information”, fragmentation
of this information and its presentation (sale) in
the capacity of knowledge and skills to students,
a rapid obsolescence of this information, the need
to acquire knowledge (read: information)
throughout entire life,

— absence of disciplinary, formative part
and any other part necessary for life in the
community, only money-making part is involved
in the educational process.

The coronavirus pandemic, which suddenly
spread all over the world, especially strongly in
the most “educated” neoliberal countries,
revealed inability of people to cope with it, lack
of wunity and solidarity. The widespread
dissemination of fake information and mass

and Problems of the Ural Branch of the Russian Acad-
emy of Sciences, 2014, no. 3, pp. 159.

4l Naletova I. Diversification of higher education: a chal-
lenge to universities. Higher Education in Russia, 2005,
no. 5, pp. 39-45.
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ignorance in the fight against the virus showed the
true education of people. And growing
depressions and  stresses  reflect their
disorientation and lack of spiritual basis in the
value picture of the world.

In this regard, many scientists agree that a
return to the past (neoliberal approach to
education) can no longer be considered
acceptable. The pandemic is no longer a
temporary phenomenon, which will pass with the
opening of universities and return of traditional
education. The pandemic means abruption.
Complete abruption with the past system and its
educational approach.

“Coronavirus has brought the mighty of this
world to their knees, and the world has slowed
down like no one else could. Our minds are still
tearing around, trying to find desperately a way to
return to “normality”, to sew future with the past
without noticing abruption. But the gap has
already happened. And in the midst of despair
now we are given a chance to rethink the
doomsday machine that we made for ourselves.
There can be nothing worse than a return to
normality. Pandemics have always forced people
to break up with the past and re-imagine the
world. The current pandemic is no exception. It is
a portal, a gate that separates one world from
another to come. We can walk through them,
dragging behind us a dead weight of prejudice,
hatred, greed, databases, empty ideas, poisoned
rivers and dirty sky. Or we can — move forward
light, without these belongings, ready to imagine
another world and fight for it”42,

The gap is now more evident than ever. And
necessary conditions are already being created for
the formation of a new type of education —

42 Roy A. Pandemic is a Portal. The Financial Times. 2020.
URL: https://www.ft.com/content/10d8f5e8-74eb-11ea-
95fe-fcd274e920ca
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education that would take into account all
mistakes of the old neoliberal school and learn the
best lessons of the pandemic.

Among the trends in future education
researchers identify the following:

1. A gradual decline in the level of
commercialization of education sector and
transformation of education into an intrinsic
value. The pandemic gives a chance to turn our
universities not into a gathering place for
“intellectual technicians”, but into a place where
“people of thought, trained to think conceptually,
holistically, transdisciplinary” will gather [19].

2. Striving to strengthen interdisciplinarity
in the educational process and inclusion of
discipline “impact on the planet” “Impact on the
planet” should become an integral part of
disciplinary knowledge, — says R. Gorur, — not as
a six-week course in the first semester, but as a
fundamental basis of any discipline. Focusing
each discipline on understanding how decisions in
this area affect society, with case studies assessing
past contributions and effects, will substantiate
and implement the abstract missions and visions
supported by universities” [20].

3. Democratization of sphere of higher
education through the widespread development of
digitalization, expanding access to high-quality
education for everyone (open resources,
databases, courses, etc.).

4. Development of distant education with
elements of interactivity and different forms of
education.

5. Transformation of learners into
knowledge producers and contributors to
knowledge communities (based on networking
communities).

6. Formation of new thinking based on
criticism and creativity [21].

The pandemic has sharply raised the
question of neoliberal or value price of education:
studies have shown that young people around the
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world come to the conclusion that the cost of
education today is determined not by the market,
but by the spiritual needs of young people. In the
face of growing anxiety, stress and depression,
education can become a medicine, a panacea for
young people from spiritual crisis. Accordingly,
the future of education, its foundations, values
and essence, and the possibility of neutralization
of the consequences of COVID-19 pandemic with
the help of new educational system depend on the
efforts of modern scientists and educators around
the world.

Conclusions

The crisis, which all world education was
previously hidden in a latent form, today — has
shown itself in the most impressive proportions.
The pandemic did not create problems in higher
education, but only exacerbated the existing ones
to the extent, after which a return to “normality”
will no longer be considered normal.

The neoliberal model of education, based on
fierce competition, individualism and free trade,
has failed. During pandemic this model has shown
all its inconsistency. Developed societies with a
strong neoliberal approach to the educational
system are experiencing an acute crisis in
economy, politics, as well as in the mental health
of population. Young people from the USA,
Europe, Australia, according to numerous studies,
experience more stress and depression due to the
capitalist market collapse happening in their eyes.

In their turn, developing societies classified
as traditional, such as Kazakhstan, are less
affected by pandemic in terms of mental well-
being of young people, since not only market
relations are important but other traditional and
cultural values are appreciated by them.

It seems that a future prospect for the
development of higher education in the world will
be revised towards reducing the influence of
neoliberalism and market, strengthening state
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environmentalization of the sphere of higher society.
education. Only in this form the higher education
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CmeHa HeonunbepanbHOI KOHLENLUM 06pa3oBaHnA
B anoxy COVID-19 n nepcnekTMBbl NOCTKOBUAHOro 06pa3oBaHuA

M. C. Aumnosa &1, A. C. beranunos?, K. K. Beraqunoa®

! Ka3axckuil yHHBEpPCHTET MEKTyHAPOIHBIX OTHONICHHIT 1 MHPOBBIX A3BIKOB UMEHH AObLnail XaHa,
Anmatsl, Peciy6nuka Kazaxcran
2 MeskTyHapoIHbIi YHUBEPCHTET HH(DOPMAIIMOHHEIX TEXHOIOTHHA, AnMathl, Pecy6muka Kazaxcran
8 Kasaxckuii HanuoHANBHEIH yHUBEpcHTeT M. Anb-Papadu, Anmatel, Peciy6ruka Kasaxcran

Ilpoonema u yenv. Asmopamu uccinedyemcs npooiemMa YeHHOCMHbIX USMEHEHUL, NPOUCXOOAUUX
6 cucmeme evicuieco oopazosanus. landemus COVID-19, pacnpocmpanuswascs 6 nauane 2020 e.,
oKazana cepvesHoe iusAHue Ha cghepy vicuie2o oopazosanusa. Ouna npusena K HeodXooumMocmu nepe-
CMOMPA AKCUOTOSUYECKUX OCHO8 COBpeMenH020 oOpazosanus. Llenvio nacmosaweli cmamvu A6751emcs
AHANU3 HeoIUbepalbHOU KOHYeNnYUU 8blcuiec0 00pa308aHUs 8 COBPEMEHHOM MUpe U 8blid8leHUe MpeH-
008 Oy0ywe2o, NOCMKOBUOHO20 0OPA308AHUSL.

Memooonozun. Mamepuanramu uccie008anus GbICMYNULU HAYYHbIE CINAMbY 3aPYOEICHBIX Vie-
Hoix 3a 2020 u 2021 20001, nocssueHHble U3yyaemMou memamure, d MaKtce CoyuoI02UYecKoe Ucciedo-
sanue, npogedennoe 8 Pecnybiuxe Kazaxcman u paccmampueaioujee camouyscmesue u yeHHOCmHbvle
OpueHmupbl cmyoenyeckol monooedxcu 8 nepuod nandemuu COVID-19. Bceeo 6vino onpoweno 1000
cmyoenmos u3 ecex 14 pecuonos Kaszaxcmana. B evibopke bviia coxpanena 0CHO8HAS 0015 YHAUUXCA
(no eenoepy, A3vIKY 00yYeHUs, HAYUOHATLHOCIU, KYPCAM U cheyuairbHocmam). Hccaedosanue npogo-
ounocs ¢ npumeneruem npunodiceruss Google Forms. OCHOBHbIMU MeMOOAMU UCCAEO08AHUS BbICHTY-
NULU KOHMEHM-AHAIU3 HayuHoU aumepamypul (bonee 40 3apy0edicHvlx UCTOYHUKOB), a MAKIce AHAU3
1O UMO2aM COYUOL02UYECKO20 onpoca cmyoenmos 8 Kazaxcmane.
Pezynvmamot. Aemopamu nokazaHo, Ymo eciiu 8 CAMoM Hauajie yieHvle 00pauan HUMAaHUe Ha maKue
He2amueHble ACneKmbl NAHOeMUU, KaK C1abas mexHuyeckas OCHAWeHHOCmb, cOoUu 6 pabome uHmMep-
Hema, Henoo020mMoBIeHHOCb Neddaz0208 U CMYOeHmMO08 K OHIAH-00YYeHUI0, POCH CIYOeHYECKUX 001
206 8 c6853U ¢ nomepeti pabom u Op., MO 8CKOpe CMAN0 SICHO, YO NAHOEMUsl 3AMPOHYIA He MOJbKO
BHEULHION (IKOHOMUHECKYIO, MEeXHUYECKVIO) CIMOPOHY 00PA308AHUSL, HO U €€ CaMyIO CYMb.

Qunancuposanue npoekma: ViccnenoBanue BBINOIHEHO B paMKax Hay4HO-HCCIIENOBATEIBCKOTO MPOEKTA
HWPH AP09058341 «Tpanchopmarius [EHHOCTEH Ka3axCTaHCKOW CHCTEMBI BBICIIEI0 0Opa3oBaHUS B
YCIOBHAX TOJNHKYJIBTYPHOTO M TIIOOANM3UPYIOMIETOCsl MUPa» U BBIIOJIHAETCA B paMKax IPaHTOBOI'O
¢unancupoBanust MunucrepcTBa o0pazoBanus U Hayku Pecryonmku Kazaxcran.
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Ce200Hs yuenvimu n008epeaiomcst KpUMu4ecKoMy aHaIu3y OCHOBAHUSL COBPEMEHHO20 BbICULe2O
06pa3zosanus — HeonubeparbHvle KOHYenyuu, Komopule 8 Konye XX 6. ¢ pazgumuem 2106aiu3ayuu 20c-
ROOCMBYIOm 8 pasHuix cmpanax mupa. [loxazvieaemcs, 4Wmo HbIHeUHUL MUPOBOL 00pa308amenbHblil
KpU3uc nopodcoaem He NaHOeMusl, a HeyumeHHble He2camueHble NOCIeOCMEUs 21YO0K020 NPOHUKHOGe-
HUSL 8 00uecmao uoeti HeoaubeparusmMa (PbIHOYHLIX OMHOUEHUL, HEKOHMPOIUPYEMOU KOHKYPEHYUU,
ocnabnerus poau 2ocyoapcmed, ciadotl NOOOEPHCKU COYUANbHBIX CEKMOPO8 IKOHOMUKY U Op.). Iloka-
3aHO, YMO 00WeCm8a ¢ pa3BUMO CUCIEMOU HeOTUOEPATbHO20 8biCUle20 0OPA308AHUS UCNBINBIEAIOM
bonvule cmpecca, Hedcenu pazsusaiouwuecs, mpaouyuonnvle, kaxk Kazaxcman, nockonwvky ocnosy oopa-
306aHUSL NEPBBIX COCMABTAEH NPEUMYUECMBEHHO PLIHOK U OCHEICHO-PLIHOUHbIE OMHOULEHUS], OCHOBY
8MOPBIX — OYX08HbIE, HEMAMEPUATHHBLE YEHHOCU 00PA306AHUS.

3aknrwuenue. Hccnedys nepcnexmugvl NOCMKOGUOHO20 0OPA306aHUS HA Mamepuane 3apyoedic-
HbIX YYEHbIX, A8MOPbL 8b108ULATOM UDEU O HEOOXOOUMOCHIU OMKA3A OM HeOAUOEPATU3IMA 8 NOAb3Y DOb-
wetl cymanuzayul, GyHOaAMeHmaiu3ayuu 1 IK0102u3ayuy 00paz08anus, YCUIEHUs 20CYO0APCMBEEHHO20
KOHmMpoJia u punancuposanust. Tonbko 6 maxom sude 603MONCHO HOCMYNAMENbHOE PA36Umue, a He pe-
epecc cghepul gvicuieco 0Opaz08aHus NOCie NaHOeMUuU.

Knrouesvie cnoea: neonubepanuzm; nanoemusi COVID-19; gvicuee obpazosanue; punocopus
00pazo6anus; NOCMKOBUOHOE 00PA306aAHUE, CAMOYYECHBUE MOJLOOEINCU.
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3asiBJIeHHbII1 BKJIa/l aBTOPOB:

Manuna C. Ammnoa: cO0p MaTepHaioB U MHULIUAIMS UCCIIEI0BAaHUS; ONPEICICHIE METOI0-
JIOTHH UCCIIEIOBAaHMS; aHAJIN3 JJAHHBIX HCCIIEIOBAHNUS.

Anubek C. beraiinHoB: cO0p MaTepranoB, MOJArOTOBKA HAYAJIbHOI'O BapUaHTa TEKCTA.

Kanumam K. beranuaoBa: cOop MarepuaioB; IOCTAHOBKA HAYYHOW MPOOIIEMBI UCCIICIOBAHUS
U Ompe/ielieHIEe OCHOBHBIX HAIPABJICHUHN €€ PEUICHHUS; CTPYKTYPHUPOBAHUE U aHAITU3
JTAHHBIX.
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